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Farkh Kurumlarda Calsan ingilizce Ogretmenlerinin Mesleki Gelisim ihtiyaclarinin
Degerlendirilmesi
Ingilizcenin kiiresellesmesi, teknolojideki gelismeler ve hareket kabiliyetinin

artmasiyla, Ingilizce 6grenenlerinin sayis1 son zamanlarda artmistir. Artan dgrenme talepleri
iilkeleri ve egitim sistemlerini kaliteli bir dil egitimine zorlamistir. McLaughling ve Talbert
(2006) 'a gore, okul yoneticileri, 6gretmenler, mesleki gelisim (PD) etkinlikleri ve veliler
yiiksek kaliteli egitim saglamada kritik bir rol oynamaktadir. Wermke (2011), 6gretmenlerin
yiiksek kaliteli egitim i¢in temel unsurlar oldugunu, bu nedenle dgrencilerin ihtiyaglarini
karsilamaya yonelik bilgilerini gelistirmek i¢in yeterince yetkin ve yiiksek motivasyonlu
olmalar1 gerektigini belirtir. Bu baglamda, dil 6gretmenlerinin kendilerini profesyonel olarak
gelistirmeleri, egitimdeki gelismelere ve degisikliklere uyum saglamalari biiylik 6nem arz

etmektedir.
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Mesleki gelisim yasam boyu siiren bir siire¢ ve dil 6gretiminin vazgecilmez bir pargasi
oldugundan, siire¢ boyunca neye odaklanilacagini bilmek hayati 6nem tagir. Bu ¢alismanin
amaci, farkli kurumlarda ¢alisan yabanci dil 6gretmenlerinin mesleki gelisim ihtiyaglarini
degerlendirmektir. Bu baglamda, yabanci dil 6gretmenlerinin yaptig1 etkinlikler, bu
ogretmenlerin ihtiyaglar1 ve yabanci dil 6gretmenlerinin mesleki gelisim etkinlikleri
yapmalarini engelleyen faktorler belirlenmistir. Ayrica, yabanci dil 6gretmenlerinin
ihtiyaglarinin ¢alistiklari kurumlarin diizeyine gore herhangi bir farklilik gosterip
gostermedigini bulmak da amaglanmistir.

Veriler Eksi'nin (2010) ¢alismasindan uyarlanan bir anket formu ile toplanmistir.
Katilimcr sayisi liniversite, lise, ortaokul ve ilkokul seviyelerinde ¢alisan 150 EFL
ogretmenidir. Anket sonuglarinin alinmasindan sonra veriler kurum tipi (vakif ve devlet) ve
kurum seviyesi (liniversite, lise, ortaokul ve ilkokul) agisindan karsilastirilmistir. Veriler
SPSS 23'e girilmis ve arastirma sorularini yanitlamak i¢in tanimlayici istatistikler ve tek yonli
varyans testleri yapilmistir

Elde edilen sonuglara gore meslektaslarimla deneyimleri paylasma, kendi 6z
degerlendirme, meslektaglardan yardim isteme ve diger 6gretmenleri gozlemleme
ogretmenlerin en yaygin PD aktiviteleridir. Dil 6gretiminde oyunlar kullanmak, 6grenci
ozelliklerini belirlemek, dil 6gretiminde teknolojiyi kullanmak ve 6grenci motivasyonunu
artirmak en ¢ok ihtiya¢ duyulan PD alanlaridir. Ayrica, yabanci dil 6gretmenlerinin mesleki
gelisim ihtiyaclari ile ilgili kurumlar arasinda belirli farkliliklar vardir. Farkliliklar temel
olarak ilkdgretim ve {iniversite arasinda meydana gelmistir. Ogretmenlerin mesleki gelisim
aktiviteleri yapmalarini engelleyen faktorler agisindan, agir is yiikii, maliyet, vasifsiz

egitmenler, kurumsal destek eksikligi ve uygunsuz tarih ve saat en yaygin faktorlerdir.
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An Evaluation of the Professional Development Needs of English as a Foreign

Language Teachers Working at Different Institutions

With the globalization of English, advances in technology and increasing mobility, the
number of people learning English has increased recently. The increasing learning demands
have forced countries and education systems to have high-quality language education.
According to McLaughling and Talbert (2006), school administrators, teachers, professional
development (PD) activities, and parents play a critical role in providing high quality
education. Wermke (2011) states that teachers are core elements for higher quality education,
so they need to be competent enough and highly motivated to enhance their knowledge to
meet the needs of their learners. In that vein, it is highly required for language teachers to

develop themselves professionally as well as adapt to advances and changes in education.

As professional development is a life-long process and an indispensable part of

language teaching, it is vital to know what to focus during the process. The purpose of this
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study is to assess the professional development needs of EFL teachers working at different
institutions. Within this context, the activities that the EFL teachers do, the needs of those
teachers, and the factors preventing EFL teachers from doing PD activities were identified. In
addition, it was also aimed to find out whether the needs of EFL teachers display any

differences based on the level of institutions they work at.

The data was collected through a survey questionnaire adapted from the study of Eksi
(2010). The number of participants is 150 EFL teachers working at university, high school,
secondary and primary school levels. After obtaining the results of the survey, the data was
compared with regard to the type of institutions (foundation and state) and level of institution
(university, high school, secondary school and primary school). The data was entered in SPSS
23 and descriptive statistics and One-Way ANOVA tests were run to answer the research

questions.

According to the results, sharing experiences with colleagues, reflection on one’s own
teaching, asking colleagues for help and observing other teachers are the most common PD
activities that the teachers do. Using games in ELT, identifying learner characteristics, use of
technology in ELT, and increasing student motivation are the most needed PD areas.
Furthermore, there are certain differences regarding the PD needs of EFL teachers between
the levels of institutions. The differences mainly occur between elementary and university
level. In terms of factors preventing teachers from doing PD activities, heavy workload, cost,
unqualified trainers, lack of institutional support and inconvenient date and time are the most

common factors.

Key Words: Professional development, professional development needs, English

Language Teaching, state schools, private schools
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Chapter |

Introduction

There are four chapters in the introduction part of this study. The first chapter is
mainly about the background of the study. The purpose of the study is provided in the second
section. In the third chapter research questions are presented and the fourth section provides
the significance of the present study.

1.1. Background of the Study

With the globalization of English, advances in technology and increasing mobility, the
number of people learning English has increased recently. The increasing demands of learning
have forced countries and education systems to have high-quality language education.
According to McLaughlin and Talbert (2006), school administrators, teachers, professional
development (PD) activities, and parents play a critical role in providing high-quality
education. Wermke (2011) states that teachers are core elements for higher quality education,
so they need to be competent enough and highly motivated to enhance their knowledge to
meet the needs of their learners. In that vein, language teachers are obliged to develop
themselves professionally, as well as adapt to the advances and changes in education.

Broadly speaking, professional development is a kind of development of an individual
in his or her professional life, and it is the accumulation learning experiences both formal and
informal during his or her career from the very first phase preparation (pre-service and in-
service teacher education) to retirement (Craft, 1996; Fullan, 2001). The main idea behind PD
can be defined as a process in which language teachers review, learn, and develop themselves
as to meet the moral purposes of teaching, as well as gain and develop the field knowledge of
their own, skills, plan, and practice with all age groups such as children, young people, and
colleagues during each step of their teaching experiences with concepts of learning,

collaboration, and improved practice (Day, 1999; Bredeson, 2002). In that vein, PD is an
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indispensable part of being a language teacher. To be up to date, and keep pace with the
changing generations, world and teaching techniques, PD has a core place for a language
teacher.

Many researchers have emphasized the importance of PD programs, claiming that
they should become a part of the life-long learning process, and they should be a routine in a
language teacher’s life. For example, Guskey (2005) clearly states that fundamental element
for better education is high-quality PD programs. Also, Diaz-Maggioli (2003) suggests that
the English language teachers need to update their knowledge and talents professionally
because they should be in harmony with constantly evolving student profiles and needs,
knowledge, concepts, and philosophies in the field. If there are high-quality PD programs,
they will help teachers to better develop their activities and performance within the classroom,
alter their attitudes and behaviours and have broader perspectives to provide their students
with a better education.

Participating in PD activities is not enough if they are not effective. Effective PD
activities are essential to develop the teaching skills of a language teacher. In general, PD
programs are criticized because they do not reflect the real classrooms environments and not
focus on the real needs of classroom, and are often given by incompetent trainers (Borko,
2004; Wei et al., 2009). Torff and Byrnes (2011) state that effective PD is a central feature of
reforming education. PD programs are seen more effective by teachers when the main focus is
on academic subjects with connections to standards of learning, when they are meaningfully
integrated into school life, and when they focus on teachers’ needs (Garet et al., 2001). Hence,
finding out the PD needs of teachers is the very first step to have effective PD activities.

According to Murphy (2005), the main focus of professional development should be
on improving pedagogical content knowledge of teachers and teaching skills which will be a

link to improved students results. Gusky (2005) also states that influential professional



development will enable teachers to gain instructional procedures and scientifically research
based techniques to help students improve academically. Hence, language teachers should
know what to focus on in their professional development activities. If they are aware of their
needs, then their efforts can influence their teaching. According to Kaufman (1988), needs
assessment is the best way to find out the competence and real needs of the teachers.
Kaufman’s needs assessment tool mainly focuses on the differences between actual and
desired results, and he points out these gaps, and chooses the most crucial needs to be
addressed. The needs of the language teachers in terms of their own professional development
have a core place in their professional development activities.

Bredeson (2002) mentions that school principals and working environment of teachers
have significant influence on teacher PD. He also states that one of the important contributors
to teachers’ PD is principals. The needs of language teachers may change regarding the
institutions they work at. For instance, Golde (2002) states that all staff who are committed to
life long learning in a learning community are often mitigated by traditional school structures
and norms. Furthermore, Little (2006) emphasizes that in achieving professional development
goals, the school has an important role as the school builds the individual’s experience and
collective expertise and the school also fosters the commitment of the staff, maintain
professional growth for both novice and veteran teachers, and equip the environment of the
school to reach and realize its most central goals, priorities, and problems.

Eksi (2010) says in her study that the teachers do not generally decide the content of
PD programs but the institution, administration or the trainers decide the content. She also
adds that the reflection of trainers’ own interest generally becomes the content of PD
programs or the trendy topics among trendy issues in the professionare chosen by the trainers.
Nevertheless, teachers’ needs play a crucial role here. If the PD programs are organized by

taking the teachers’ needs into account, the effectiveness will be more and the teachers will



benefit a lot more. In addition, the institution teachers work at are also crucial because the
working environment has an influence on the needs of teachers. Facilitating development
successfully in the institution will improve the effectiveness of their teachers. Good teachers
will be attracted to the school more if they see it as a good place to develop. Different PD
programs should be developed according to the needs of teachers based on their institutions.
1.2. Purpose of the study

As professional development is a life-long process and an indispensable part of
language teaching, it is vital to know on which specific aspects of classroom practice to focus
on during the process. The overall aim of this study is to assess the PD needs of EFL teachers
working at institutions at different levels of the Turkish education system. Within this context,
the current study has five specific aims. First, it will identify the activities in which EFL
teachers in different institutions are currently engaged. Second, it will determine the reported
PD needs of these teachers. Third, it will identify the factors that prevent these teachers from
doing PD activities. Fourth, it will uncover any differences in the PD needs of the teachers in
different institutions. Finally, it aims to gain deeper insight into these teachers’ opinions on
PD activities and the factors preventing them from participating in PD programs.
1.3. Research Questions

The research questions below were formulated to meet the aim of the current study:
1. What PD activities do EFL teachers working at different levels of institutions engage in?
2. What are the PD needs of EFL teachers working at different levels of institutions?
3. Do the PD needs of EFL teachers display differences based on the demographic
information of the participants such as teaching experience, type of level, type of school,
departments graduated, education level (BA, MA, etc.), age, and gender?
4. Which levels of institutions are different from each other based on the PD needs of EFL

teachers?



5. What factors prevent EFL teachers from engaging in PD activities?

6. What do EFL teachers think regarding PD activities and the factors preventing them from
attending PD programs?

1.4. Significance of the study

Sadi¢ (2015, pp.14) clearly defines that “understanding teachers and their perceptions
of professional development activities, as well as the impact of their relative institutions upon
their motivation could help to clarify any moot points.” From this point of view, it will be
more effective to take into account the needs of the institutions at which teacher work while
implementing effective PD activities. Particularizing the PD activities to the needs of the
teachers in parallel with the needs of the institutions will effectively contribute a great deal to
PD programs. In that vein, finding out teachers’ PD needs and to see whether the needs differ
according to the institutions the teachers work at play a crucial role in developing PD
programs. By finding out the institutional PD needs of teachers, it could be possible to make
effective recommendations for PD activities according to different institutions and different
needs of teachers. Furthermore, it would be possible for certain institutions where there are
not any professional development units to create a systematic PD unit.

The significance of this study stems from the fact that it is the first needs assessment
of ELT teachers by comparing the level of institutions they work at. The study gives crucial
information about what the ELT teachers do in general regarding PD activities, what their
needs are, whether these needs differ according to the institutions they work and what hinders
them from doing PD activities. In that vein, the findings of this study provide valuable ideas
to develop professional development programs. Furthermore, it will be possible to
particularize the PD programs to the certain needs of teachers and the institutions.

The contribution of this study to the existing literature will be mainly on the

professional development of ELT teachers in Turkey. The results of the present study will be



a guide and shed light for future research studies. Primary schools, secondary schools, high
schools and universities can benefit from the results while planning a teacher training program
or professional development activities. In the existing literature, the research studies regarding
the professional development of teachers are mostly based on the evaluation of the programs,
teachers’ beliefs and their needs in a particular context. Also, some studies emphasized the
needs of teachers working at only one level of institutions such as primary school, secondary
school, high school or university.

One of the previous studies focusing on teachers’ needs working at a state university
was by Eksi (2010). The researcher mainly assessed the professional development needs of
English language instructors working at a state university in Istanbul and focused on the needs
of the teachers. The main aim of the study was to come up with a professional development
unit at a state university by investigating the needs of the teachers, their thoughts of
professional development, and the factors that hinder them from joining PD programs.

There are many studies focusing on the needs and perceptions of EFL teachers
regarding professional development in the literature. For example, Korkmazgil (2015) sought
to find out the practices and professional development needs of English language teachers
and what kind of challenges they face in their professional development growth process. The
data was collected from 41 English language teachers who work at primary and secondary
schools. Kizilkaya (2012) also studied professional development of class and branch teachers
in terms of their attitudes towards professional development. The study aimed to find out
whether the needs vary according to the branches. The participants were only primary school
teachers. Muyan (2013) investigated the language teachers’ perceptions towards professional
development activities and the participants were from a state university. The data was
analyzed to see whether there are differences among teachers regarding their perceptions and

to see the factors that hinder their professional development.



This study is different from other studies by bringing together various aspects of
professional development and comparing all levels of institutions. In addition to the PD
activities the EFL teachers do, their needs were also compared based on the level of
institution they work at to see whether they differ. In addition, factors that hinder teachers
from doing PD activities were also analyzed and compared according to the level institutions
so that we can have a glimpse of hindering factors of the level of institutions.

Another characteristic that make this study different from other studies is that a semi-
structured interview was conducted to have more in-depth findings. This qualitative data
helped to gain more insight into what the teachers think. The combination of quantitative and
qualitative data strengthened the findings of the study.

1.5. Limitations

In this study, the results are based on the EFL teachers’ perceived PD needs, which
mean that they stated the areas they think they need. It is hoped that the teachers were sincere
and truthful. Furthermore, the number of participants was limited to 140 EFL teachers. The
number could be more as the participants are from different cities in Turkey. Hence, the

results of the present study cannot be generalized to the whole population.



Chapter 11
Review of Literature

This chapter includes the literature review of the related field of this study. The
meaning of professional development, the importance of professional development, the
developments in English Language Teaching and types of professional development activities
are included in this chapter.

2.1. Professional Development

There have been many reforms in education all around the world over the previous
years regarding professional development of teachers. In these reforms, the importance of
teachers are undeniable and they play the most crucial role in education. Villegas-Reimers
(2003) says that the teachers are mainly the subject and object of the change and they are not
only the variables in these reforms. In addition, Garet (2001, pp.74) points out the
significance of teachers’ professional development stems from the education initiatives. In
that vein, professional development activities of teachers have attracted great in recent years.

Desimone (2002, p.622) has a broad definition of professional development:

“Professional development is considered an essential mechanisim for deepening

teachers’ content knowledge and developing their teaching practices. As a result,

professional development could be a cornerstone of systemic reform efforts designed
to increase teachers’ capacity to teach high standards.”

There are many other definitions of professional development. Day (1999, p.4)
explains professional development in detail:

“Professional development consists of all natural learning experiences and those

conscious and planned activities which are intended to be of direct or indirect benefit

to the individual, group or school and which contribute through these to the quality of

education in the classroom. It is the process by which, alone and with others, teachers
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review, renew and extend their commitment as change agents to the moral purpose of

teaching; and by which they acquire and develop critically the knowledge, skills and

emotional intelligence essential to good professional thinking, planning and practice

with children, young people and colleagues through each phase of their teaching

lives.”
More specifically, professional development refers to the teachers’ gaining experience and
investigating his or her formal and informal experiences resulting from their professional
growth (Glatthorn, 1995, pp.41). Hence, professional development can be a sum of all the
professional experiences of a teacher. The information experiences of a teacher can be
consisted of activities such as exchanging information and experiences with colleagues,
joining workshops, professional meetings and reading research articles and ELT magazines.
Furthermore, watching educational documentaries, attending webinars and reading materials
about education can also be regarded as informal experiences (Ganser, 2000). In that vein,
Fullan and Stiegelbauer (1991, p.326) bring a definition to the professional development,
which is “the sum of total formal and informal learning experiences throughout one’s career
from pre-service education to retirement.”

It is clear from all these definitions that making teachers more qualified and competent
in their profession is the ultimate aim of professional development. Professional development
activities are generally designed to meet this aim. In that vein, professional development can
be considered to be one of the core components of success at schools.

2.2. Importance of Professional Development in English Language Teaching

Professional development of teachers has been very crucial in language teaching.
Language teachers need opportunities to keep pace with the latest developments in the fields.
They also need to keep their language and teaching skills updated regularly. Activities such as

keeping daily journals, in-service training, action research, and reflection compose these



opportunities and each of these opportunities promotes teachers’professional development in
many different ways. Exchanging information and experiences with teachers and facing some
challenges during teaching can also foster their professional development.

Alan (2003) says that teachers encounter many different difficulties in different phases
of their career which may not be foreseen beforehand. Hence, teachers need professional
development programs and activities to overcome such difficulties throughout their career.
These challenges can be more difficult to overcome for novice teachers than experienced
teachers. Hence, novice teachers may need particularized professional development activities
in order to adapt their teaching conditions. In that vein, professional development has become
very significant as well.

The direct effects of professional development on the success of the students are
inevitable and it is reported in most studies that “the more professional knowledge teachers
have, the higher levels of student achievement” (Villegas-Reimers, 2003, p.21). This idea is
not suprising as all the professional development programs and activities intend to enhance
the pedagogical information and knowledge of teachers, which is very important for student
learning. Alexander (1998) states that when teachers are provided with enough opportunities
with high-quality professional development to deepen their teaching and reach certain
standards, their teaching in the classroom also changes.

Harwell (2003) states that it should not be forgotten that all educational reforms
should aim at increasing the success of students, and in order to achieve this goal, the role of
teachers in increasing the students’ performance should be taken into consideration. It is
obvious that the main aim of professional development programs is to have better educational
programs and standards and provide fruitful outcomes for all students at schools. Improved

and developed teaching skills will lead to better outcomes from students.
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Another importance of professional development is the change. Today’s world,
generations and educational settings are changing very fast and the change is inevitable.
Yildirim (2001) states that “teachers need continuous education in order to update themselves,
acquire and accumulate information about their field, make use of the new technological
devices in the education process, follow contemporary educational approaches and acquire
new perspectives in this regard, and use new contemporary teaching methods and techniques”
(p.104). Following the changes, keeping their professionalism through professional
development strategies and keeping pace with the demands of the changing world are crucial
issues for teachers.

2.3. Developments in Professional Development in English Language Teaching

Significant changes and developments in English Language Teaching have been
observed in recent years. Language teaching field experienced considerable changes and
reforms especially in the twentieth century. Rodgers (2001, p.1) states that “language teaching
in the twentieth century was characterized by the frequent change and innovation and by the
development of sometimes competing language teaching ideologies.”

Latin was the most popular language many years ago before the modern language
were taught as a separate subject. Teaching Latin was an example of teaching other languages
at that time. Grammar-Translation Method was the mostly used method by teachers during
teaching a language in Europe between 1840s and 1940s. It was not until 1940s that linguists
became interested in how to teach languages with the aim of teaching languages more
effectively (Richards & Rodgers, 2001). After realizing that one method is not adequate to
teach language, educators proposed a different method where these inadequacies were
compensated. Consequently, there happened to be variety of methods. Karn (2007) says that
while teaching subjects such as Maths and Physics haven’t gone any changes, language

teaching have gone under many changes. Hence, language teachers have always been in
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search for ways to teach language better and effectively. Accordingly, this search has led to
different PD programs and PD needs.

The new methods have also led language teachers to redefine themselves. For
example, after communicative method arose in the field, the role of the teachers was redefined
accordingly. Furthermore, teachers changed their everyday classroom activities and teachers
were forced to have some other responsibilities too and they required skills such as
evaluating, using technology and related tools. To keep pace with these changes, teachers
needed to develop professionally.

In addition to redefining of teachers’ roles, there were also changes in the role of
students with the changing teaching methods in ELT. The ultimate goal for learners has
become to produce, speak, communicate and use the language in a useful way rather than
repeating the same structures. The importance of dialogues between students has increased
while one way talk from teacher to students has become less important (Richard & Rodgers,
2001).

With all these changes, the concept of need for professional development emerged
among the language teachers. Witkin and Altshuld (1995, p.4) define need as a discrepancy or
gap between ‘what is’ in regard to the situation of interest and ‘what should be’. Kumar
(2010) says that this gap must be measurable so that the difference between them could
identify the need. In that vein, needs assessment has become the most crucial phase in
developing and designing professional development programs. Brown (1995, p.36) defines
needs assessment as “the systematic collection and analysis of all subjective and objective
information necessary to define and validate defensible curriculum purposes that satisfy the
learning requirements of students within the context of particular institutions that influence

the learning and teaching situation.”
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In order to meet language teachers’ needs, many professional development activities
are held all around the world like seminars, workshops, training, conferences and professional
development conventions. In addition to these rich selections of professional development
activities, language teachers can develop themselves by becoming familiar with the latest
changes in the field, learning new techniques and following the latest publications (Ur, 2005).

Eksi (2010, p.29) says that “most professional development activities in Turkey are
based on the assumption that teachers lack certain skills and knowledge to be able to perform
their job effectively and teachers who lack these skills and knowledge must attend teacher
training programs.” Daloglu (2004) states that until recently, improving the pedagogical
knowledge and developing the teaching skills of the teachers weren’t important for the
professional development of teachers in Turkey. Therefore, one-show workshops and
professional development activities were imposed as the core element of professional
development activities. Hence, the attitudes towards training and professional development
have undergone a serious change and it has changed the meaning of ‘change’ which has
become to be seen as growth or learning (Eksi, 2010).

2.4. Types of Professional Development Activities for English Language Teachers

Professional development is an important part of lifelong learning and teachers are
lifelong learners. As mentioned before, professional development aims to enhance and deepen
teachers’ content knowledge so that teachers can achieve success. In that vein, their
professional development continues throughout their careers. Diaz-Maggioli (2004, p.43)
explains professional development as follows:

“My vision of professional development is grounded in faith in teachers, the institutions
they work for, and the power of the broader community of educators around the country
and globe. Effective professional development should be understood as a job-embedded

commitment that teachers make in order to further the purposes of the profession while

13



addressing their own particular needs. It should follow the principles that guide the
learning practices of experienced adults, in teaching communities that foster cooperation
and shared expertise. Teacher success stories are living theories of educational quality
and should be shared with wider educational community for the benefit of all involved.”
It is clear that professional development is key element in language teaching and
nation-wide success at schools. There a number of ways to develop professionally for

teachers.

2.4.1. Action Research

Kim (2005, p.2) says that “the new focus of professional development world-wide is
now on the implementation of action research as a means for teachers to evaluate their own
practice for self improvement.” Ferrance (2000, p.1) defines action research as “a process, in
which participants examine their own educational practice systematically and carefully, using
the techniques of research.” Action research allows teachers to find out what is actually going
on in their language teaching career. O’Hanlon (1996, p.108) explains why action research
should be used as an effective model for professional development with three reasons: “It is
inquiry-based, and allows teachers to investigate their own worlds; it is aimed at the
improvement of teaching and learning in schools, and it leads to deliberate and planned action
to improve conditions for teaching and learning.”

Action research actually begins with a question “How can I improve my work?” In
order to improve the work, a plan should be followed according to Calhoun (1994). This plan
involves selecting a problem to examine that is relevant to your own instructional practice,
collecting and interpreting information related to the problem, studying the relevant
professional literature, determining what action you need to take and taking that action and

documenting the results.
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According to Sparks and Simmons (1989, p.10), teachers conducting action research
in their classrooms are often more reflective and pay more attention to student learning.
Steiner (2004, p.28) reports that action research has multiple effects:

“Teachers reported that they developed more confidence, were more likely to talk with
colleagues about teaching and were more analytical about their practice. The study also
found that there were positive effects on student learning, although they could not isolate
the effects or participation. For example, teachers reported positive changes in student
attitudes, involvement, behavior and learning as a result of the specific actions taken as
part of their research.”

2.4.2 Teacher Support Groups

Teacher study group is another name for teacher support group and it has been a great
opportunity for professional development of teachers because it is mainly based on
collaboration and cooperation among teachers to increase the efficiency of teaching practices.
According to Ospina and Sanchez (2010, p.10), “teacher study groups are commonly
sustained by four to ten teachers who share similar interests, and reach individual goals
through the interaction and collaboration with other colleagues”. Huang (2007, p36) explains
teacher support group as “study groups that enable teachers engage in and control their own
learning.” Teachers actually become aware of themselves and their own learning in addition
to contributing their professional development by teacher study groups.

Matlin and Short (1991, p.68) state that:

“For the teachers, the study group is an opportunity to think through their own beliefs,
share ideas, challenge current instructional practices, blend theory and practice, identify
professional and personal needs as well as develop literacy innovations for their

classrooms. For us, as principal and facilitator, it is a strategy for empowering teachers to
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be active thinkers about their work and to accept change as a natural part of their daily

experiences.”

2.4.3 Peer Coaching

Peer-coaching has been one of the PD activities used by EFL teachers. As the need for
effective PD activities increase, there has been a huge change in the professional development
models (Muyan, 2013). Zwart (2011, p.982) suggests that teachers can improve themselves by
“experimentation, observation, reflection, the exchange of professional ideas, and shared
problem solving.”

In peer coaching, teachers visit each other in their lessons and they provide feedback
and advice regarding their teaching reciprocally (Hismanoglu, 2010, p.992). Collaboration
and cooperation of teachers become crucial in peer coaching as they observe each other and
share their thoughts. Showers and Joyce (1996, p.14) say that “teachers who had a coaching
relationship that is, who shared aspects of teaching, planned together, and pooled their
experiences; practiced new skills and strategies more frequently and applied them more
appropriately than did their counterparts who worked alone to expand their repertoires.”

According to Kohler (2001), three types of studies are there to evaluate the effects of
peer-coaching program used by researchers. Firstly, most researchers investigate the
improvements and alterations in the pedagogical knowledge of teachers. The researchers
report that it is easier to reach the instructional goals with the help of coaching. Secondly, the
impacts of peer coaching on students were evaluated by the researchers. It was found that
there was a significant increase in students’ learning. In the last group of studies, teachers’
satisfaction was the main focus of the researchers and it was clear that most of the teachers
were so happy to collaborate with other teachers. Hence, it can be stated that peer coaching is
effective and important for both professional development of teachers and students’

achievement.
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2.4.4 Keeping a Teaching Journal

Reflecting a teacher’s own is an important part of teacher development. To achieve
better student outcomes, it is no doubt that the teachers should become critical of themselves
and their teaching practices. Keeping teaching journal is a way to reflect on a teacher’s own
teaching. Bound (2001, p.7) says that “a teaching journal is a teacher’s written response to
teaching events, whereby events and ideas are recorded for the purpose of later reflection.”
Writing a teaching journal helps teachers to evaluate their teaching and learning.

Teachers need a guide when starting to write a journal. Richards and Lockhart (1994,
p.16) suggest some qustions that can be used as a guide for teachers. There are three
categories about the questions: questions about your teaching, questions about the students
and questions about yourself as a teacher.

Under the category of questions about your teaching, there are five questions: “1)
What techniques did you use?, 2) Did you have any problems with the lesson?, 3)Were you
able to achieve the goals?, 4) What teaching materials did you use? Were they effective?, 5)
What did you set out to teach?” The second category includes the questions about the
students: “1) Did you interact with all of the students in class today?, 2) How did you respond
to different students’ needs?, 3) Did student contribute actively to the lesson?, 4) What do you
think students really learned from the lesson?, 5) Were the students challenged by the lesson?,
6) What did they like most about the lesson?, 7) What didn’t they respond well to?”” There are
questions about a language teacher’s himself in the last category: “1) What satisfaction does
language teaching give me?, 2)How am | helping my students?, 3) How can | improve my
language teaching?, 4) Are there any contradictions in my teaching?, 5) What are my
limitations at present?, 6) What are my strengths as a language teacher?, 7) How am |

developing as a language teacher?, 8) Where am | in my professional development?”
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Teachers can benefit from these questions in order to keep an effective teaching
journal and document their teaching practices.

2.4.5 Workshops

Among the professional development activities, workshops can be the most common
activity that are done by language teachers. Cranton (1996, p.32) explains the meaning of
workshop as “a room or building in which work, especially mechanical work was carried on.
We now tend to use the term to describe a session that emphasizes the exchange of ideas and
the demonstration and application of techniques and skills.” According to Richards and Farrel
(2005, p.23), the definition of workshop is stated as “ an intensive, short term learning activity
that is designed to provide an opportunity to acquire specific knowledge and skills.” Hence, in
workshops, it is possible for teachers to learn new things regarding teaching and find solutions
to the problems they face during teaching experience. Richards and Farrel (2005, p.25) list
several advantages of workshops for language teachers: “Workshops can provide input from
experts. Workshops offer teachers practical classroom applications. Workshops can raise
teachers’ motivation. Workshops develop collegiality. Workshops can support innovations.
Workshops are short-term. Workshops are flexible in organization.”

Rust (1998, p.79) proposes that workshops may foster a positive change in EFL
teachers’ teaching practices and they are acceptable forecasters of teachers’ teaching
practices. Subsequently, workshops can be seen as a collaborative activity where group
learning is aimed at first and finally achieved.

2.4.6 Team Teaching

Thomas (1995, p.7) defines team teaching as kind of professional sharing of
information where two or more teachers work together to achieve a common goal. According

to Richards and Farrell (2005, p.159),
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“Team teaching (sometimes called pair teaching) is a process in which two or more
teachers share the responsibility for teaching a class. The teachers share responsibility for
planning the class or course, for teaching it, and for any follow-up work associated with
the class such as evaluation and assessment. It thus involves a cycle of team planning,
team teaching, and team follow-up.”

In team teaching, collaboration among the teachers regarding the planning of a lesson
and corporation are the two main components. The teachers communicate and share their
ideas with each other and the success becomes inevitable. Buckley (1999, p.23) says that “the
success of team teaching stems from the collaboration in planning, discussion, continuous
corporation, intimate unity, flowing communication and truthful sharing of the ideas rather
than its complicated structure.”

Professional development has been an indispensable part of language teaching. This
chapter mainly aimed to provide information regarding the professional development
activities and its importance in language teaching. The meaning of professional development
must be understood clearly by language teachers so that they can develop themselves better.
In addition, the importance of professional development must be recognized by teachers. As
the learners change and there are always new developments in language teaching field,
professional development becomes only way to keep pace with these changes. On the other
hand, it is stated that not only the teachers but also professional development activites develop
to meet the needs of teachers and students. Consequently, some types of professional

development activities are provided in detail in this chapter.
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Chapter 111

Methodology

There are seven sections in this chapter that present the details of methodology of the
study. In the first part, the design of the study is presented. In the second part, research
questions are given and in the third part, research setting and participants are described. In the
fourth part, the data collection instruments of the study are provided. Data collection
procedures are explained in the fifth part. In the sixth part, data analysis procedures are
provided and in the last part, the limitations of the study are mentioned.

3.1. Research Design

The purpose of this study is to investigate the PD needs of EFL teachers working at
different institutions, factors that prevent them from doing PD activities and EFL teachers’
attitudes towards PD. In order to reach this aim, a mixed method research design was applied,
and both quantitative and qualitative data were gathered. Mixed method research design
involves the collection of both qualitative and quantitative data and it includes the analysis of
both forms of data. Comparing different perspectives drawn from quantitative and qualitative
data and explaining quantitative results with a qualitative follow-up data collection and
analysis are crucial in mixed method design (Creswell, 2013, p.267). For this reason, a mixed
method research design was applied to develop a more complete understanding of the data
gathered. There are three main types of mixed method research design that are convergent
parallel mixed methods, explanatory sequential mixed methods, and exploratory sequential
mixed methods. In the current study, explanatory sequential mixed methods design was
utilized. First, quantitative data was collected and analyzed. It was followed up by qualitative
data collection and then the results were interpreted. Specifically, the survey approach was
used to collect quantitative data. Fraenkel and Wallen (2006) state that “survey research is a

collection of information from a sample by asking questions in order to describe some aspects
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of the population of which the sample is a part.” Hence, a survey is generally designed to find
out the attitudes, behaviors, opinions, perceptions or characteristics of a group. In the current
study, EFL teachers’ PD needs, their PD activities and the factors preventing them from doing
PD activities were investigated. Qualitative data were collected through semi-structured
interviews with the participants. The purpose of the qualitative data was to support the
quantitative data and provide a deeper explanation of the quantitative findings.
3.2. Research Questions

The current study aimed to answer the following research questions:
1. What PD activities do EFL teachers working at different levels of institutions engage in?
2. What are the PD needs of EFL teachers working at different levels of institutions?
3. Do the PD needs of EFL teachers display differences based on the demographic
information of the participants such as teaching experience, type of level, type of school,
departments graduated, education level (BA, MA, etc.), age, and gender?
4. Which levels of institutions are different from each other based on the PD needs of EFL
teachers?
5. What factors prevent EFL teachers from engaging in PD activities?
6. What do EFL teachers think regarding PD activities and the factors preventing them from
attending PD programs?
3.3. Research Setting and Participants

The current study was conducted within the context of ELT in the education system of
the Republic of Turkey. The current national education system has been in operation since
2012. It foresees a 12-year period of compulsory education that is divided into three tiers of
four years each: primary (K1-4); lower secondary (K5-8); and high school (K9-12). This
system provides compulsory EFL lessons to all students from Grade 2 to 12 (Kirkgoz, Celik,

& Arikan, 2016).
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Entrance into tertiary education (four years bachelor’s degree, six years medical
degree, two years associate degree) is via a high-stakes centralized examination (OECD,
2014). A pre-sessional year of intensive EFL courses is given by the foreign language
preparatory schools of the universities to students who will continue their undergraduate
studies in English Medium Instruction, Turkish Medium Instruction or mixed Turkish-English
Medium Instruction programs (West et al., 2013). The university level participants of this
study works at the foreign language preparatory schools of universities.

With the formation of the Council of Higher Education (CoHE) in 1981, teacher
education for all branches, including ELT, has been provided as four-year undergraduate
programs by the faculties of education. The reform of 1997 supported by the World Bank
(CoHE, 1998) was centralized the content of all teacher education programs, and added field-
specific courses, (e.g. Approaches and Techniques in ELT), pedagogical courses (e.g.
Educational Psychology) and three Practicum courses in the second, seventh and eighth
semester. A further reform in 2006 (CoHE, 2007) increased the number of hours of ELT
methodology courses (e.g. Teaching English to Young Learners, Teaching Language Skills).
Practicum courses were limited to the final two semesters. The ELT programme of the most
recent reform (CoHE, 2018) had not yet given any graduates at the time of data collection and
is thus beyond the scope of the current study. In addition to graduates of the ELT programs,
graduates of English Language and Literature, American Culture and Literature, English
Linguistics, and Translation and Interpretation programs can become EFL teachers by taking
a two-semester teacher education course provided by the faculties of education (Erarslan &
Cakici, 2011). The participants of the current study graduated from one of the departments
mentioned above.

The current participants were 140 EFL teachers (female = 97; male = 43). 14 of the

participants were between the age of 21-25, 67 of the participants were between the age of 26-
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29, 28 of the participants were between the age of 30-34 and 31 of the participants were above
the age of 35 as shown in Table 1.
Table 1

Demographic Details of the Participants

Variables F %
Age
21-25 14 10
26-29 67 47.9
30-34 28 20
35+ 31 22.1
Gender
Male 43 30.7
Female 97 69.3

Table 2 indicates the ranges related gender and teaching experience.
Table 2

Ranges related to age, gender and teaching experience

N Range Mean Std.
Deviation
Age 140 3 2.54 .94
Experience 140 3 2.50 1.09
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Regarding the teaching experience, 1 was labelled as 1-3 years of experience. 2 was
labelled as 4-6 years of experience. 3 was labelled as 7-9 years of experience and 4 was
labelled as more than 10+ years of experience. The mean score for the teaching experience is

2.5 which refers to the teaching experience years between 4 and 9.

A snowball sampling procedure was applied in the study, in which the participants
were also asked to send the questionnaire to their own colleagues. Goodman (1961) was the
first who attempted to describe snowball sampling. He showed that data obtained through
snowball sampling procedure can be utilized to make statistical inferences. Snowball
sampling begins with a convenience sample of initial participants and these participants serve
as “seeds”, through which wave 1 subject is recruited; wave 1 subject in turn recruit wave 2
subjects; and the sample consequently expands wave by wave like a snowball growing in size
as it rolls down a hill (Heckathorn, 2015). As it is difficult to reach high numbers of
participants, snowball sampling is suitable to compile enough number of participants. The
participants were employed at different levels of the education system: primary (n = 20);
lower secondary (n = 35); high school (n = 25); university (n = 60). Out of 20 participants in
primary school, six were from state and 14 were from private schools. Regarding the
secondary school level, 24 participants were from state while 11 participants were from
private schools. In terms of high school,15 participants were included from state schools and
10 participants were from private schools. In university level, 32 participants were from state
universities while 28 were from private universities. 16 of the participants were chosen
randomly to take part in the interview. Eight of the participants were from private schools
whereas the other eight participants were from state schools. There were four participants

representing each level. The participation was on voluntary basis.
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The demographic information about the participants are presentend in Table 3.
Table 3

Demographic Information of the Participants

Variables F %
Department
English Language 74 52.9

and Teaching
English Language 38 27.1

and Literature
English Linguistics 9 6.4
American Culture 17 12.1

and Literature
Translation 2 1.4

Post-Graduate

Bachelor’s 83 59.3
Master’s 48 34.3
PhD 9 6.4

Years of Teaching

Experience
1-3 28 20
4-6 52 37.1
7-9 22 15.7
10+ 38 27.1

A majority (52.9%) of the participants had graduated from an ELT program.

Graduates from English Language and Literature programs followed at 27.1%. Most of
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(59.3%) the participants had a BA degree, 34.3% had an MA degree, and 6.4% had a PhD
degree. Regarding the years of experience, 28 of the participants had teaching experience
between 1 and 3 years. There were 52 participants who had teaching experience between 4
and 6 years. 22 of the participants had 7 to 9 years of experience while 38 participants had
more than 10 years of experience.
3.4. Data Collection Instruments

There were two types of data collection instruments used in the present study. One of
them was an instrument for quantitative data while the other one was for the qualitative data.

3.4.1. Quantitative data collection instrument. In order to collect the quantitative
data, a questionnaire developed by Eksi (2010) was utilized (Appendix A). As the
questionnaire was adopted from the study of Eksi (2010), the author had already met the
necessary assumptions. As for the evidence of content validity of the questionnaire, four
experts, in the field of needs assessment, measurement and evaluation, program development
and professional development for language teachers, were asked to review the instrument and
necessary changes were made based on the suggestions of the experts. In addition, exploratory
factor analysis was conducted to provide evidence for construct validity (Appendix E).
Correlation coefficients among the items showed that these items can be factorable.
Furthermore, a reliability analysis was carried out on the current data. Cronbach’s alpha
showed the questionnaire has a very high acceptable reliability, a=.902. According to
George and Mallery (2003), the closer the coefficient is to 1.0, the greater is the internal
consistency of the items in the scale.

There were four sections in the questionnaire. The first section consisted of items such
as gender, years of teaching experience, educational attainment, department graduated,
department of postgraduate program, and the institution they currently teach in to understand

the demographic information of the instructors taking part in the study.
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In the second section, there were 10 different types of professional development
activities that the instructors could choose from. A five-point Likert-type rating scale was
used to indicate how frequently the instructors do these activities, where 1 indicated “never”
and 5 indicated “always”. Some PD activities from the questionnaire were “sharing
experiences with colleagues”, “asking colleagues for help” and “conducting classroom
research”.

In the third section, 21 different professional development areas were provided and
the participants were asked to indicate their degree of need for each area on a five-point
Likert-type scale where 1 indicated “no need” and 5 indicated “very high need”. Some of the
need areas were “lesson planning”, “syllabus design”, and “using games in ELT”.

The fourth part investigated the factors that hinder EFL teachers from joining
professional development programs. There was a five-point rating scale ranging from “not
important at all” to “very important”. There were 10 factors and some of them were “intense
pacing”, “cost”, and “lack of institutional support”.

3.4.2. Qualitative data collection instrument. To collect the qualitative data, a semi-
structured interview was developed. There were five questions in the interview such as “What
kind of PD activities does your institution provide for you?”, ”What kind of PD activities do
you generally do?”, “What do you think you need more for your PD?”, “Do you think gender
plays a role regarding the PD needs of EFL teachers? If yes, why?”, “Do you think type of
school, private or state, plays a role regarding the PD needs of EFL teachers? If yes, why?”,
“What kind of challenges do you face when you want to attend PD activities?”, “Do you think
there are differences between the levels (primary, secondary, high school and university) of

institution teachers work at regarding their PD needs? What do you think these differences

are? Why do you think so?”. The questions were reviewed by an expert in the field.
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3.5. Data Collection Procedure

The data collection procedure started once the necessary written permissions from the
institution and the Research Center for Applied Ethics of Bursa Uludag University had been
given (Appendix B). In addition, necessary permissions are taken from the Ministery of
National Education (Appendix C). The questionnaire was sent online to the participants and
the participation was voluntary. Before participants completed the questionnaire, they were
informed of the ethical approval and requested to sign a consent form. Furthermore, to make
them feel more secure, they were notified that their identities and responses would be kept
confidential.

As for the interview part, 16 participants were chosen conveniently. A convenient
sampling method was applied for the qualitative part of the study. The names of the
participants were kept anonymously. The participation was voluntary. The interviews were
conducted via skype and field notes were taken based on the responses of the participants.
3.6. Data Analysis Procedures

After all the data were collected, they were entered into IBM SPSS 23. Descriptive
statistics and One-Way ANOVA tests were used to analyze the data. To answer the first and
second research questions, descriptive statistics were generated and the mean scores of each
item was compared. To answer the third research question, MANOVA test was run to see if
there were any significant differences between the PD needs of the participants in terms of the
demographic information. To answer the fourth research question One-Way ANOVA test was
run to compare the PD needs of EFL teachers working at different institutions. All the
necessary assumptions were checked before running the test. Homogeneity of variances
assumption was also met to run the test. As for the fifth question, descriptive statistics were

utilized and the mean scores of each item was compared.
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To answer the sixth research question, seven open-ended questions were prepared to
ask the 16 participants. The questions were reviewed by an expert in the field. The researcher
met the participants online and asked the questions via Skype. The researcher kept field notes
for each of the answer. Table 4 indicates the data type, data source and what type of data
analysis were used.

Table 4

Data Analysis Procedure

RQ Data Type Data Source Data Analysis

1 QUAN Demographics / Eksi  Descriptives
(2010)

2 QUAN Demographics / Eksi  Descriptives
(2010)

3 QUAN Demographics / Eksi  MANOVA
(2010)

4 QUAN Eksi (2010) ANOVA

5 QUAL Semi-structered Content Analysis
interview

6 QUAL Semi-structered Content Analysis
interview
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Chapter IV

Results

In this chapter of the study, the results obtained from the statistical analyses are
presented. The main purpose of the present study is to assess the professional development
needs of EFL teachers working at different institutions. In addition, the factors preventing
teachers from doing PD activities are also assessed. To assess, an instrument developed by
Eksi (2010) which consists of three parts is used. One of the parts focuses on PD activities
that EFL teachers do. The second part assesses the PD needs and the last part focuses on the
factors that prevent teachers from doing PD activities is used.

4.1. Preliminary Analysis

After entering all the data into SPSS, the distribution of all variables and the accuracy
of the data entry were examined. In order to look at the distribution of the data, we can use the
normality test Kolmogorov-Smirnov goodness-of-fit test and Shapiro-Wilk. The significance
value should be more than .05 in order to be able to say that there was no significant
difference from a normal distribution. When the test of normality table analyzed (Appendix
D), it can be said that the data has a normal distribution. Before running a statistical test, a
normality test must be run to decide whether to apply a parametric or non-parametric test. If
the data is normally distributed, parameteric tests must be applied.

4.2. PD Activities of EFL Teachers Working at Different Levels of Institutions

Descriptive statistics in SPSS mainly measure the central tendency of the data
available. This numerical data indicate the center of a distribution. It is possible to find out
what the main tendency of the data is.

To answer the first research question, which was ‘What PD activities do EFL teachers
working at different levels of institutions do?’, the data were divided into four groups by split

the data section of SPSS. These groups are elementary (N=20), secondary(N=35), high school
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(N=25), and university (N=60). According to the descriptive statistics of the data, the results
give an impression of what PD activities are done by EFL teachers.

The questionnaire consisted of a five-point Likert-type Scale with the following
opitons: never (N), sometimes (S), often (O), usually (U), and always (A). In total, 140 EFL
teachers participated in the study, 20 of whom work at elementary level, 35 of whom work at
secondary level, 25 of whom work at high school level and 60 of whom work at university
level.

Table 5 indicates the mean scores and the standard deviation for each activity. While
analyzing the data, never was valued as 1, sometimes as 2, often as 3, usually as 4 and always
as 5. According to the mean scores of elementary level, sharing experiences with colleagues
is the most common PD activity that EFL teachers do. Reflection on my own teaching is the
second most common activity. The third most common activity is asking colleagues for help.
The least common activities are joining an online ELT discussion group and joining a special
interest group.

Table 5

Common Professional Development Activities

Elementary Secondary High School University
Items M SD M SD M SD M SD
Reading ELT 2.9 1.11 2.8 .96 3.24 1.39 3.18 1.17

articles,

magazines or

book

Participating in 3.15 1.22 2.85 .87 2.8 1.09 2.9 1.10

courses,
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workshops or

seminars

Conducting 3.4 1.14 24 91 2.96 1.09 291 1.16
classroom

research

Asking 4.05 .88 3.62 91 3.56 1.08 3.66 1.06

colleagues for

help

Sharing 4.5 .68 1.22 .80 4.28 .84 4.35 .65
experiences with

colleagues

Observing other 3.95 1.23 3.34 1.13 3.68 1.14 3.28 1.3
teachers

Reflectingonmy 4.2 1 3.8 1.05 3.76 87 4.1 .95
own teaching

Joining a teacher 2.8 1.19 2.74 1.14 2.56 1.26 2.43 1.28
association

Joining a special 2.55 1.09 2.54 1.19 2.44 1.19 2.46 1.22
interest group

Joining an online  2.25 1.58 2.2 1.27 2.36 1.46 2.11 1.32

ELT discussion

group

Regarding the secondary level, the most common PD activity is sharing experiences

with colleagues. The second most common activity is reflecting on my own teaching and the
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third one is asking colleagues for help. The least common activities for secondary level EFL
teachers are joining an online ELT discussion group and conducting classroom research.

In high school level, sharing experiences with colleagues is the most common PD
activity. Reflecting on my teaching is the second most common activity and the third one is
observing other teachers. The least common activities for high school level are joining an
online ELT discussion group and joining a special interest group.

In university level, the most common PD activity is sharing experiences with
colleagues. The second most common activity is reflecting on my own teaching and the third
one is asking colleagues for help. The least common activities done by university level EFL
teachers are joining an online ELT discussion group and joining a teacher association.

4.3. PD Needs of EFL Teachers Working at Different Levels of Institutions

PD needs of EFL teachers were analyzed to answer the second research questions
which is ‘What are PD needs of EFL teachers working at different levels of institutions?’. The
teachers were given a questionnaire and they were asked to choose one out of five options: no
need (N), low need (L), quite need (Q), need (N), and high need (H). The mean score for each
item was found out to see the most wanted PD needs of teachers.

Table 6 indicates the mean scores and the standard deviation for each factor.
According to the mean averages of the PD need areas, the most common PD need area for
elementary level EFL teachers is using games in ELT. The second most common need areas
are identifying learner characteristics and use of technology in ELT. The third most common
area is increasing student motivation. Next comes the classroom management. The least
needed areas are training other teachers, ESP and preparing students for exams (eg. YDS,

TOEFL).
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Table 6

Professional Development Needs

Elementary Secondary High School University

Items M SD M SD M SD M SD

Lesson planning 3.55 1.39 3.17 1.20 3.56 1.29 2.58 1.18

Classroom 4.05 1.27 3.45 1.44 3.64 1.52 2.83 1.39
management

Identifying 4.25 .78 3.85 1.18 3.88 1.23 3.08 1.39
learner

characteristics
Syllabus design 3.85 1.18 3.22 1.03 3.6 1.29 3.11 1.19

Increasing 4.2 1.1 3.68 1.2 4,12 1.2 3.6 1.22
student

motivation

Test 3.5 1.19 3.14 1.21 3.64 1.38 3.3 1.18

development

Assessment and 3.8 1.05 3.4 1.31 4 1.15 3.48 1.14
evaluation

Giving 3.85 1.3 3.48 1.14 3.96 1.36 3.23 1.18
constructive

feedback

Use of 4.25 1.06 3.77 1.39 3.96 1.39 3.43 1.16
technology in

ELT

Using games in 4.3 1.08 3.74 1.24 3.68 1.24 3.45 1.01
ELT

Story telling 3.75 1.40 351 1.09 3.56 1.38 3.26 1.13
Using drama in 3.95 1.23 3.82 1.20 3.6 1.19 3.18 1.28
ELT

New theoriesand  3.75 1.16 3.45 1.06 3.6 1.32 3.58 1.15
practices of ELT

ESP 3.05 1.23 2.97 1.12 3.36 1.38 3.56 1.12
Teaching 4 1.12 3.51 1.29 3.48 1.29 3.23 1.24
integrated skills

Conducting 3.4 1.42 3.02 1.01 3.32 .98 3.33 1.25
classroom

research

Preparing 4 1.29 3.17 1.29 3.72 1.20 2.98 1.14
supplementary

materials
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Preparing 3.15 1.66 2.88 1.30 3.38 1.46 3.03 1.30
students for

exams (YDS,

TOEFL, etc.)

Time 3.9 1.29 3.14 1.37 3.88 1.23 2.81 1.40
management in

classroom

Training other 2.8 1.60 3 1.43 3.20 1.52 3.43 1.15
teachers

Regarding the secondary level EFL teachers, the most needed area is use of drama in
ELT. The second most common need area is use of technology in ELT and the third one is
using games in ELT. Next comes the teaching integrated skills. The least wanted need areas
for secondary level are preparing students for exams and ESP.

When the high school level is considered, the most needed PD area is increasing
student motivation. The second area is assessment and evaluation while the third area is
giving constructive feedback and use of technology in ELT. The least wanted need areas are
training other teachers, conducting classroom research and preparing students for exams.

In terms of university level, the most common need area is increasing student
motivation. The second area is new theories and practices of ELT. The third area is ESP. The
least wanted need areas are lesson planning, classroom management and time management in
classroom.

4.4. PD Needs of EFL teachers based on Demographic Information

The third research question is “Do the PD needs of EFL teachers display differences
based on the demographic information of the participants such as teaching experience, type of
level, type of school, departments graduated, education level (BA, MA, etc.), age, and
gender?.” To answer the question, MANOVA test was administered. With MANOVA, it is
possible to say whether there is difference between the dependent variables based on the

independent variables. In other words, MANOVA tests whether or not the independent
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grouping variable explains a statistically significant amount of variance in the dependent
variable. MANOVA test was run for the age, type of school, department, education,
experience and level of school variables to see whether these independent variables explain
any of the PD needs of EFL teachers. A t-test was run for gender and type of school variables
as there are two variables in these groupings.

Table 7 demonstrates the information about gender and type of school. As for the
gender, there is a statistically meaningful relationship between assessment and evaluation and
gender (MD = -.46, Cl= -.88, -.03, p=.03). There is also a meaningful relationship between
using games in ELT and gender (MD = -.45, Cl=-.86, -.04, p=.03). Between gender and using
drama in ELT, a statistically meaningful relationship appears (MD = -.59, Cl= -1.04, -1.45,
p=.01). Lastly, there is a relationship between conducting classroom research and gender (MD
= -.44, Cl= -.87, -.02, p=.037). Female EFL teachers need more PD activities on assessment
and evaluation, using games in ELT, using drama in ELT and conducting classroom research.
Table 7

PD Needs based on gender and type of school

95% Confidence

Interval

Gender Mean Sig. Lower  Upper

Difference Bound Bound

Assessment -.46 .033 -.88 -.039
and
Evaluation

Using -45 031 -.86 -.04
Games in
ELT

Using -.59 010 -1.04 -1.45
Drama in
ELT

Conducting -44 .037 -.87 -.026
Classroom
Research
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Type
of
School

Syllabus -.45 .023 -.85 -.06
Design

Increasing -.53 .009 -.93 -13
Student
Motivation

New -.44 .022 -.83 -.06
Theories
and
Practices of
ELT

In terms of type of school, there is a meaningful relationship between syllabus design
and type of school (MD = -.45, Cl=-.85, -.06, p=.023), meaning that EFL teachers working at
private institutions need more practice on syllabus design. There is also a relationship
between increasing student motivation and type of school (MD = -.53, Cl=-.93, -.13, p=.009).
EFL teachers working at private schools need more PD activities on increasing student
motivation. In terms of new theories and practices of ELT, there is a meaningful relationship
(MD = -.44, Cl=-.83, -.06, p=.022), meaning that private school teachers need more PD
activities about new theories and practices of ELT.

According to the MANOVA test result, there is not a statistically significant
relationship between age, departments graduated, education level, and experience. There is a
statistically meaningful relationship between level of schools that the EFL teachers work at
and the PD needs. In the next research question, the PD needs of EFL teachers working at
different levels of schools are analyzed. Table 8 shows the MANOVA results for the level of

school and the PD needs of the teachers.
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4.5. Differences between the Needs of EFL Teachers

The fourth research question is ‘Which levels of institutions are different from each
other based on the PD needs of EFL teachers?’. To answer the question, One-Way Anova test
was run.

A one-way ANOVA asks whether the differences between mean scores of three or
more groups are significant. However, since there are more than three groups, a statistical
outcome on a one-way ANOVA does not really end the question of how the groups differ. As
there are more than three mean scores coming from each group, we still are not sure whether
all mean scores are different or whether some are different but others are the same. In one
way ANOVA, we test the null hypothesis that any numbers of mean scores are equal. As we
reject this null hypothesis, we still want to know which mean scores are different from others.
Hence, after running one-way ANOVA, we also need to run post-hoc tests which test all the
possible pairings of groups for statistical differences. Howell (2002) recommends that the
LSD test is the most powerful post-hoc test to find differences if you have only three means.
If there are more than three means, both Howell (2002) and Maxwell and Delaney (2004)
recommend Bonferroni or Tukey’s post-hocs.

Before running the ANOVA test, the homogeneity of variances assumption must be
met. According to the test of homogeneity of variances results, the value of Levene statistic is
more than .05 for each group except for conducting classroom research.

After the homogeneity of variances assumption is met, the ANOVA test was run to
see the variables which have a statistical effect with a p value of <.05. Hence, according to the
results, lesson planning, classroom management, identifying learner characteristics, using
games in ELT, preparing supplementary materials and time management in classroom

variables have a statistical effect. As the other variables did not have a statistical main effect,
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we did not need to run post hoc for them. In other words, there are no differences between the
groups. We can ignore these results.

In the current data, there are more than three mean scores of each four groups that are
elementary, secondary, high school and university. Hence, Bonferroni and Tukey’s post hoc
results are taken into account.

Table 8 indicates the Tukey’s post-hoc results.

Table 8

Elementary and University Level in Lesson Planning

95% Confidence
Interval
Variable Level of Level of Mean Sig. Lower Upper
School School  Difference Bound  Bound
Lesson Tukey Elementary University .96 .016 13 1.79

planning HSD

According to the Tukey’s post-hoc test results, there is a statistically meaningful
difference between elementary and university level in lesson planning (MD = .96, Cl= .13,
1.79, p=.016). There is also a statistical difference between high school and university in
lesson planning (MD = .97, Cl=.20, 1.74, p=.006).

Table 9 is about the classroom management and there is a statistically meaningful

difference between elementary and university (MD = 1.21, Cl= .26, 2.16, p=.006).
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Table 9

Elementary and University Level in Classroom Management

95% Confidence
Interval
Variable Level of Level of Mean Sig. Lower  Upper
School School  Difference Bound  Bound
Classroom  Tukey Elementary University 1.21 .006 .26 2.16

Management  HSD

Table 10 clearly indicates a difference between elementary and university level in
terms of identifying learner characteristics (MD = 1.16, Cl= .35, 1.97, p=.002). There is also a
meaningful difference between high school and university levels (MD = .79, Cl=-.04, -1.54,
p=.033). The results are given below.

Table 10

Elementary, High School and University Level in Identifying Learner Characteristics

95% Confidence

Interval
Variable Level of Level of Mean Sig.  Lower  Upper
School School  Difference Bound Bound
Identifying Tukey Elementary University 1.16 .002 .35 1.97

Learner HSD

Characteristics
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Identifying Tukey High University .79 .033 -.04 -1.54
Learner HSD School

Characteristics

Table 11 is about using games in ELT variable and there is a statistical difference
between elementary and university level (MD = .85, CI=.09, 1.60, p=.021).

Table 11

Elementary and University Level in Using Games in ELT

95% Confidence
Interval
Variable Level of Level of Mean Sig. Lower  Upper
School School  Difference Bound  Bound
Using Tukey Elementary University .85 021 .09 1.60

Games in HSD

ELT

In terms of preparing supplementary materials, Table 12 shows that there is a
meaningful difference between elementary and university level (MD = 1.01, Cl= .20, 1.83,

p=.008).

41



Table 12

Elementary and University Level in Preparing Supplementary Materials

95% Confidence

Interval

Variable Level of Level of Mean Sig.
School School  Difference
Preparing Tukey Elementary University 1.01 .008
Supplementary  HSD

Materials

Lower  Upper
Bound Bound

.20 1.83

Table 13 is about time management variable. There is statistical difference between

elementary and university level (MD= 1.08, Cl=.17, 1.99, p=.013). According to the results

of the test, there are certain differences regarding the PD needs of EFL teachers between the

levels of institutions. The differences mainly occur between elementary and university level.

Table 13

Elementary and University Level in Time Management

95% Confidence

Interval

Variable Level of Level of Mean Sig.
School School  Difference
Time Tukey Elementary University 1.08 .013

Management ~ HSD

Lower  Upper
Bound Bound

A7 1.99
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The reasons of these differences will be unearthed based on the interview results with
the teachers, which is the 6" research question.

4.6. Factors preventing EFL Teachers from Doing PD Activities

The fifth research question was ‘What factors prevent EFL teachers from doing PD
activities?’. To answer the question, descriptive statistics and mean scores were analyzed. The
teachers were given a questionnaire with five options to choose: not important (N), low
important (L), quite important (Q), important (I), very important (V).

Table 14 indicates the results of the data obtained from the questionnaire. The results
show that heavy workload, cost and unqualified trainers are the most common factors that
hinder elementary level EFL teachers from doing PD activities. Intense pacing and not being
informed about the upcoming events are the least common factors.

Table 14

Factors preventing EFL Teachers from PD Activities

Elementary Secondary High School University

Items M SD M SD M SD M SD

Heavy workload 3.95 .88 3.77 94 412 .88 4.3 .80

Lack of self- 3.5 1.27 3.11 1.25 3.2 1.47 3.88 1.26
motivation

Lack of 3.6 1.39 3.6 1.24 3.52 1.47 1.26
institutional

support

Intense pacing 3.35 1.13 3.37 97 3.48 .96 3.78 1.09
Inconvenient 3.6 1.23 3.51 .95 3.8 1 3.78 1.23

location
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Cost 3.9 1.16 3.6 1.24 3.6 1.38 3.5 1.38

Unqualified 3.7 1.3 3.4 1.16 3.64 1.28 3.26 1.36
trainers
Unrealistic 3.5 1.43 3.45 1.24 3.76 1.2 3.4 1.21
content
Not being 3.45 1.43 3.51 1.35 3.4 1.19 3.4 1.31

informed about

upcoming events

In secondary level, heavy workload, lack of institutional support and cost are the most
common factors. The least common factors are lack of self-motivation, intense pacing and
inconvenient location.

Regarding high school level, heavy workload, inconvenient date and time, and
unrealistic content are the most common hindrance factors. The least common ones are lack
of self-motivation, intense pacing and not being informed about the upcoming events.

When the university level is considered, heavy workload, lack of institutional support,
inconvenient date and time are the factors that hinder the most. The least common factors are
lack of self-motivation and unqualified trainers.

4.7. EFL Teachers Thoughts Towards Professional Development

The sixth research question was “What do EFL teachers think regarding PD activities
and the factors preventing them from attending PD programs?”. To answer the question,
seven questions were asked to four random teachers from each level which makes 16 EFL
teachers in total. The questions that were asked are:

What kind of PD activities does your institution provide for you?

What kind of PD activities do you generally do?
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What do you think you need more for your PD?
Do you think gender plays a role regarding the PD needs of EFL teachers? If yes, why?
Do you think type of school, private or state, plays a role regarding the PD needs of EFL
teachers? If yes, why?
What kind of challenges do you face when you want to attend PD activities?
Do you think there are differences between the levels (primary, secondary, high school and
university) of institution teachers work at regarding their PD needs? What do you think these
differences are? Why do you think so?

To analyze the answers, coding method was utilized and emerging themes for each
question were found. As in vivo coding method was used during the analyzing process, the
words for each theme were taken from the participants’ own words. The emerging themes for

the each question are presented below.

4.7.1. Types of PD Activities Provided by Different Institutions.

Regarding the PD activities that the institutions provide for their teachers, two
categories emerged, “sessional seminars” and “in year seminars”. The first category consists
of the PD activities that are done at the beginning and at the end of the educational year. “In
year seminars” involve the activities that the institution provides during the year and the
activities that the teachers do themselves with the support of their institutions.

Regarding the “sessional seminars”, teachers generally commented about the seminars
that the institutions provide at the beginning and at the end of each year. As for the in year
seminars, teacher generally mentioned about sharing experiences and conferences. Table 15

includes the example answers from the teachers working at different levels.
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Table 15

PD activities that the schools provide for teachers

Level and Type of School

Teachers’ Comments

State Primary School

Private Primary School

State Secondary School

Private Secondary School

State High School

Private High School

State University

“Nothing much. Some seminars at the
beginning and at the end of the year about
classroom activities, corporation rules and
policies...”

“...my current institution organizes end-of-
year seminars...there is no other PD
activities within my institution.”

“Our institution provides us PD programs in
September and June.”

“We have sessional seminars. At the
beginning of the years we do this... at the
end of the year, we gather together to
discuss...”

“My institution provides me some PD
activities. One of them is examining student
work. We generally do PD activities at the
beginning of the year.”

“Our institution provides us educational
seminars and professional development
activities.”

“There are PD activities throughout the year

provided by the book publishers.”
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Private University “My institution provides workshops in
house and offers PD programs for the

instructors in their first year.”

4.7.2. PD Activities Generally Done by Teachers in Different Institutions.

As for the activities that the EFL teachers generally do, there were two categories
emerged, “sharing experiences” and “attending conferences.” The first category involves
exchanging information among the teachers and asking about their ideas. Teachers prefer to
share their experiences to develop themselves. The second category is mainly about webinars
and conferences. Teachers prefer to attend conferences or webinars to develop professionally.
They also attend conferences to present their research articles. Table 16 gives the example
answers from the teachers’ PD activities.

Table 16

PD activities that the EFL teachers do

Level and Type of School Teachers” Comments

State Primary School “I prefer watching webinars besides reading
articles published by popular institutions.”

Private Primary School “...sharing experiences with colleagues,
observing lessons, following useful
websites,and watching movies in English...”

State Secondary School “I generally share experience with my
colleagues and ask their ideas.”

Private Secondary School “...joining online seminars, and following
the latest developments in the field...”

State High School “T attend conferences about ELT.”
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Private High School “I join educational seminars. I also read
books and academic articles.”
State University “I attend the conferences and present the

research studies I conducted.”

Private University “I sometimes watch webinars and follow the
event held by continuing professional

development unit.”

4.7.3. Teachers Perceived Needs for PD.

In this question, teachers were expected to tell what they need more for their PD.
Based on the answers provided, there were two categories emerged, “needs about the
classroom practices” and “needs for ELT practices”. For the first category, teachers stated that
they need more classroom management, increasing students’ motivation and identifying the
learners’ characteristics. The second category involves use of technology in the classroom and
latest developments in the field. Table 17 shows the examples of the teachers.
Table 17

EFL teachers’ PD needs

Level and Type of School Teachers’ Comments

State Primary School “I would prefer to attend seminars and
teacher trainings...”

Private Primary School “... I need support and guidance regarding
classroom management and motivational

1ssues.”
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State Secondary School “Preparing classroom materials. Identfying
students’ characteristics.”

Private Secondary School “I think I need to improve my
communication skills with children...”

State High School “I think we need to learn how to use
technology and keep pace with the latest
developments in the field.”

Private High School “I need to improve my classroom
management, learn new methodologies and

learn to use technology.”

State University “...assesment, evaluation and question
writing.”
Private University “I feel that I need more support in

integrating technology in the classroom...”

4.7.4.Teachers’ Beliefs Regarding Gender and PD Needs.

After the MANOVA test results, this question was prepared to ask during the
interview with the teachers. Based on the answers, all the teachers but one stated that gender
does not play a role regarding the PD needs of EFL teachers. The reasons that the teachers
stated can be categorized into one as they all said it is not about the gender but the personality.

Table 18 demonstrates the answers of the teachers.
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Table 18

Gender’s role in PD needs of EFL teachers

Level and Type of School

Teachers’ Comments

State Primary School

Private Primary School

State Secondary School

Private Secondary School

State High School

Private High School

State University

Private University

“No, I don’t.”

“No. The need’s source depends on the
personality rather than gender.”

“I would like to say no but I have to say yes.
| observe that female teachers have more
problems than male teachers regarding
classroom management...”

“I think a good teacher is also a good
actor/actress. So we must imitate all kinds of
feelings in our classes... PD needs are
sexless from my vision...”

“No, I don’t think.”

“I think no. There are both male and female
participants...”

“I think, no.”

“I don’t believe gender plays a role

regarding the PD.”

4.7.5. Teachers’ Beliefs Regarding Type of Institution and PD Needs.

It was aimed to find out what the teachers think towards the type of school and if the

type of school has an effect on the PD needs of the teachers. All the teachers said yes because

of many reasons such as the fact that private schools provide more opportunities and there are
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never ending wishes so teachers have to develop themselves. Only two teacher said no by
stating that the PD needs may differ based on the student profile. Table 19 shows the example
answers of the teachers.

Table 19

Type of school and the PD needs of teachers

Level and Type of School Teachers” Comments

State Primary School “Yes, I think PD needs differ based on the
school type because private schools invest
more in their teachers.”

Private Primary School “Yes. Private schools contribute a teacher
much more than public schools and the
needs of teachers change accordingly.”

State Secondary School “Yes, because private school offere more
opportunities to the teachers than state
schools.”

Private Secondary School “In private schools...there are never ending
wishings so the teachers become obliged to
ameliorate themselves in their fields
tirelessly.”

State High School “Yes, I think private schools give more
opportunities to teachers and they have an
intense programme.”

Private High School “I think it doesn’t depend on the school type

but depend on the teachers’ profile.”
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State University “As the students’ profile is different, | think

2

yes.

Private University “Simply no because every teacher needs

development regardless of their school

types.”

4.7.6. Challenges Faced by Teachers when Attending PD activities.

The challenges that the EFL teachers face when they want to attend PD activities can
be categorized into one, institutional challenges. These challenges include heavy workload,
lack of time and lack of financial support. However, on the contrary of the teachers working
at private institutions, teachers from state schools stated that they do not face any challenges
when they want to attend PD activities. Table 20 summarizes the teachers’ comments about
the challenges they face.

Table 20

Challenges EFL teachers face

Level and Type of School Teachers’” Comments

State Primary School “Finance and travelling issues are the
primary challenges I face.”

Private Primary School “...lack of financial support, shortage of
time because of workload...”

State Secondary School “I don’t face any difficulties.”

Private Secondary School “It’s only about the time because of the
workload...”

State High School “I haven’t faced any challenges so far.”
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Private High School “Financial problems, transportation and

heavy workload.”
State University “I haven’t faced any challenges.”
Private University “The challenge I face is arranging my class

hours as I have a busy schedule at school.”

4.7.7. Teachers’ Beliefs Regarding Level of Institution and PD Needs.

As for the PD needs of the teachers, only two teachers stated that there are not
differences between the levels of institution while others stated the opposite. The teachers
saying ‘no’ stated that the needs do not vary according to the levels of the institutions because
teachers should develop themselves continuously. The answers of the teachers saying
‘yes’can be categorized under one group, ‘student profile.” This group includes the variables
such as students’ age, different groups, and different levels. Table 21 demonstrates the
examples from the teachers’ answers.

Table 21

PD needs of teachers based on their level of institutions

Level and Type of School Teachers’ Comments

State Primary School “I don’t believe levels constitute any
differences when it comes to the need of
PD.”

Private Primary School “Definitely yes. There is a huge difference in
academical expectations between the levels.
Different levels have varying requirements

from the teacher. Some of them are
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State Secondary School

Private Secondary School

State High School

Private High School

State University

Private University

classroommanagement, motivation and
material development.”

“...PD needs vary according to student age
and level groups. What | observe is that the
teacher should understand the ability to
exhibit attitudes and behaviours according to
the developmental characteristics of the age
group.”

“Different types of groups need different
type of approaches. We cannot treat to junior
as we act to senior.”

“Yes, I think each level has different PD
needs. If you join the right PD activity, you
can enhance your teaching and classroom
environment.”

“Yes, I think different PD activities should
be organized for different levels.”

“Yes, Ithink there are differences. As the
students’ profiles are different, teachers
should develop themselves accordingly.”

“I do not think there are differences between
the levels of institution teachers work at
regarding their PD needs. All teachers must
be capable of dealing with all kind of

situations and students.”
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Chapter V

Discussion and Conclusion

The summary of the findings of the present study are presented in this chapter. After
providing the results of the study, implications of major findings are mentioned and some
recommendations for future search are presented.

5.1 Discussion of the Study Results

One of the main purposes of this study was to identify what kind of professional
development activities are done by the EFL teachers working at different levels of
institutions. The results of the study showed that the most common PD activity among all the
levels of institutions was “sharing experiences with colleages.” The second most common
activity among all levels was “reflecting on my teaching.” When the qualitative data was
analyzed, sharing experiences with other colleageus was the most common activity that the
teachers from all levels and types of institutions mentioned. One of the teachers from a state
secondary school said that “I generally share experience with my colleagues and ask their
ideas.” Talking to colleagues and sharing ideas are easy to do and they are less time
consuming. They do not need to travel for a conference or spend money. Hence, the
qualitative data supports the findings of the quantitative data. In addition this finding is also
consistent with the previous studies by Eksi (2010) and Muyan (2013). They also found that
sharing experiences with colleagues and reflecting one’s own teaching are most common PD
activities that the teachers do.

Another main purpose of the study was to find out the PD needs of EFL teachers
working at different levels of institutions. As noted by Day (1999, p.2) successful school
improvement is in one respect dependent upon successful teacher development. Hence,
teachers’ professional development might be a key factor to ensure the success of school at

every level, students, and the teachers themselves. In that vein, Zhu (2010, p.379) states that it
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is significant to explore the reality and needs of teachers’ professional development. In
elementary level, the most common PD need areas were “using games in ELT and identifying
learner characteristics”. The reason for these needs might the age groups of learners. As they
are young, the teachers need more games to keep them active and make lessons more
attractive. In addition, the teachers need to identify the characteristics of the learners so that
they can adapt the classroom teaching activities. In secondary level, the most needed areas
were “using drama in ELT and use of technology in ELT”. In high school level, “increasing
student motivation” was the most needed PD area. In terms of the university level, the most
needed area was “increasing student motivation.” Increasing student motivation might be the
most needed area in high school and university level because the learners might lose their
enthusiasm towards learning as they grow older. As the learners grow older and change their
behaviours, the teachers also need keep pace with the change and find different ways to
motivate them. Gomleksiz (2011) states that age and motivation factors are among the most
important ones. He found in his study that motivated students are more successful in language
learning. McLaughlin (1984) says that “...students do not complete their first language
acquisition until at least age 12. From ages 6 to 12, children are in the process of developing
in first language the complex skills of reading and writing, besides, continuing acquisition of
more complex rules...” This might be the reason why teachers need more PD activities on
increasing students motivation in high school and university level.

In the present study, it was also aimed to find out whether the PD needs of EFL
teachers display differences based on their demographic information such as teaching
experience, type of level, type of school, departments graduated, education level, age and
gender. The results showed that PD needs of EFL teachers change based on their type of
school and gender. Female teachers need more PD activities on assessment and evaluation,

classroom management, using games in ELT, using drama in ELT and conducting classroom
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research. Although most of the teachers stated that the gender is not an important factor, one
teacher said that “I observe that female teachers have more problems than male teachers
regarding classroom management...” As for the type of school, most teachers said that it is an
important variable regarding the PD needs. One of the teachers said that “Private schools
contribute a teacher much more than public schools and the needs of teachers change
accordingly.” These results also correlate with Sadi¢ (2015)’s findings.

Another aim of the present study was to figure out if the PD needs of EFL teachers
display differences based on the level of institutions they work at. According to the results,
there are differences regarding the PD needs of EFL teachers between elementary and
university level. These differences mainly occur in the need areas of time management,
preparing supplementary materials, using games in ELT, identifying learner characteristics,
classroom management and lesson planning. Based on the interview results, these differences
appear because of different expectations from different levels and age groups of learners. One
of the teachers stated that “...PD needs vary according to student age and level groups. What I
observe is that the teacher should understand the ability to exhibit attitudes and behaviours
according to the developmental characteristics of the age group.”

This study also aimed to find out the factors preventing EFL teachers from engaging in
PD activities. The results of the study clearly show that the most common factors preventing
teachers from attending PD activities are heavy workload, cost, and unqualified trainers. The
interview results also support the quantitative results. One of the teachers stated that “Lack of
financial support and shortage of time because of workload are the main factors for me.”
Another teacher said that “Financial problems, transportation and heavy workload.” These
results also correlate with the findings of Sadi¢ (2015) and Eksi (2010).

The last aim of the present study was to see the EFL teachers thoughts towards

professional development and seven interview questions were asked to the partcipants. It was
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clear from the answers that all the teacher do some professional development activities, which
show that they have a positive attitudes towards PD activities. This result correlates with the
results of Muyan (2013). Teachers also stated their general PD need areas, which were mainly
using games in ELT, using technology in ELT, identifying learner characteristics, increasing
student motivation and classroom management. It was also stated by the participants that
gender does not play an important role regarding the PD needs whereas the quantitative
results show the opposite. In addition, the participants stated that the school type is very
important in the needs of EFL teachers. In this part, the participants also stated some factors
preventing them from doing PD activities. These factors were mostly the cost and heavy
workload.

5.2 Implications for Future Research

This study aimed to find PD needs of EFL teachers working at different institutions
and whether these PD needs change according to different variables. The data was collected
through a questionnaire adapted by the researcher. In addition, interviews with the randonmly
chosen teachers were conducted. In a further study, the number of participants can be higher
to get more valuable results. The responses given in the questionnaire were instructors’s self-
assessment so it 1s difficult to understand if they reflect the real needs of the teachers. That’s
why observations by the trainers during the lessons are highly recommended for further
research to find out the needs of teachers.

In this study, the needs assessment were applied only to the teachers. However,
another needs assessment can be carried out including the institution and the administrators in
the process. Their ideas and thoughts can also be taken regarding the institutional needs and
what they think their teachers’ PD needs are.

The participants of the study were only EFL teachers. In a further study, other

language teachers such as German or French can be involved in the study and see what their
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needs are. In addition, the needs of teachers teaching different foreign language can also be

compared.

5.3. Conclusion

The main goal of this study was to find out the PD needs of EFL teachers and whether
these needs vary based on the levels that the teachers work at. It is clear that there is PD needs
of teachers on one side and on the other side is the professional development programs. As the
main contribution of the present study to the literature, it has been found out that gender, type
of school and level of the school EFL teachers work at play a crucial role in shaping teachers’
PD needs. PD activities are not effective due to various reasons such as ignoring needs and
expectations of the teachers, insufficient physical settings and resources and outdated content
(Kanlt & Yagbasan, 2002; Ucar & Ipek , 2006; Yalin, 2001). Also, the school has a stake in
achieving professional development purposes that shape the individual and collective
expertise and commitment of the staff, sustain professional development for both novice and
experienced teachers, and equip the school to handle its major goals, priorities, and problems.
(Little, 2006).Thus, stakeholders both in governmental and school administrative level should
design a variety of PD events appropriate for the type and institution level by taking the needs
of the teachers into account. Otherwise, those efforts will have no impact in professional
growth of the teachers, which in turn will reflect on student and school success.

With the help of the results from this study, different professional development
programs can be offered to different institutions based on the needs of EFL teachers. Taking
into account the level and the type of the institutions, a professional development program can
be designed and proposed to schools. The results of the study showed that teacher from
different levels needed different professional development activities. For example, for the
elementary level, teachers mostly needed ‘using games in ELT and identifying learner

characteristics” while high school teachers mostly needed ‘increasing student motivation’
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based acitivites. Therefore professional development programs should be based on the level of

the institutions and the needs of the teachers working at those institutions.

60



References

Alan, B. (2003). Novice teachers’ perceptions of an in-service teacher training course at Anadolu
University (Unpublished master’s thesis). Bilkent University, Ankara.

Alexander, D., Heaviside, S., & Farris, E. (1998). Status of education reform in public elementary and
secondary schools: Teachers’ perspectives. U.S. Department of Education, National Center
for Education Statistics. Washington, D.C. U.S. Government Printing Office.

Altschuld, J. W., & Kumar, D. D. (2010). Needs assessment: An overview. Thousand Oaks, CA:
SAGE.

Anderson, C. A. (2008). A quantitative study of the perceived professional development needs of
foreign language teachers employed in rural school districts within the state of South
Carolina. Unpublished doctoral dissertation. Capella University.

Bolam, R. (2002). Professional development and professionalism. In T. Bush & L. Bell (Eds.), The
Principles and Practice of Educational Management (pp. 103-118). London: Paul Chapman.

Boud, D. (2001). Using journal writing to enhance reflective practice. NewDirections for Adult and
Continuing Education, 90(2).

Bredeson, P.V. (2002). The architecture of professional development: Materials, messages and
meaning. International Journal of Educational Research, 37(8), 661-675. Retrieved from
http://www.sciencedirect.com/science/article/pii/S0883035503000648

Brown, J. D. (1995). The elements of language curriculum: A systematic approach to program
development. New York: Heinle & Heinle.

Borko, H. (2004). Professional development and teacher learning: Mapping the terrain. Educational
Researcher, 33(8), 18-35.

Buckley, F. J. (1999). Team Teaching: What, Why, and How?. Sage Publications.

Calhoun, E. (1994). How to Use Action Research in the Self-renewing School. Alexandria, VA:

Association for Supervision and Curriculum Development.

61



Craft, A. (1996). Continuing Professional Development: A Practical Guide for Teachers and Schools.
London : Routledge.

Cranton, P. (1996). Professional Development as Transformative Learning. Jossey Bass: San
Francisco.

Daloglu, A. (2004). A professional development program for primary school English language
teachers in Turkey: Designing a Materials Bank. International Journal of Educational
Development, 26, 677-690.

Day, C. (1999). Developing teachers: The Challenges of Lifelong Learning. Psychology Press.

Desimone, L. M., Porter, A. C., Garet, M. S., Yoon, K. S., & Birman, B. F. (2002). Effects of
professional development on teachers’ instruction: Results from a three-year longitudinal
study. Educational Evaluation and Policy Analysis, 24(2), 81-112.

Diaz-Maggioli, G. (2003). Professional Development for Language Teachers. National Administration
of Public Education Uruguay, 3(3).

Eksi, G. (2010). An assessment of the professional development needs of English language instructors
working at a state university, Unpublished Master’s thesis, Ankara: Middle Eastern Technical
University.

Eun, B., & Heining-Boynton, A. L. (2007). Impact of an English-as-a-second-language professional
development program. The Journal of Educational Research, 101(1), 36-49. Retrieved from
http://www.tandfonline.com/doi/abs/10.3200/JOER.101.1.36-49#.V1p3QTWLTIU

Fullan, M. (2001). The New Meaning of Educational Change. New York, Teachers College Press.

Ganser, T. (2000). An ambitious vision of professional development for teachers. NASSP bulletin,
84(618), 6-12.

Garet, M., Porter, A., Desimone, L. & Birman, B. (2001). What makes professional development
effective? Results from a national sample of teachers. American Educational Research

Journal, 38 (4), pp. 915-945.

62



Glatthorn, A. (1995). Teacher development. In L. Anderson (Ed.), International Encyclopedia of
Teaching and Teachers Education, ( 2nd ed.). London: Pergamon Press.

Golde, C. (2002). Beginning graduate school: Explaining first year doctoral attrition. New Directions
for Higher Education, 1998(101), 140-178.

Gomleksiz, M. (2011). The effects of age and motivation factors on second language acquisition. Firat
University Journal of Social Science, 11 (2), pp.217-224.

Guskey, T. R. (2005). Taking a second look at accountability: Strong evidence reflecting the benefits
of professional development is more important than ever before. Journal of Staff
Development 26(1), 10-18.

Harwell, Sandra, H. (2003). Teacher Professional Development: It’s not an event, It’s a Process.
Texas: Cord.

Heckathorn, D. (2015). Respondent-driven sampling: A new approach to the study of hidden
populations. Social Problems, 44(2), 174-199.

Hismanoglu, M. (2010). Effective professional development strategies of English language teachers.
Procedia Social and Behavioral Sciences, 2(2010) 990- 995.

Huang, Y. (2007). How teachers develop their professional knowledge in English study group in
Taiwan. Educational Research and Review, Vol. 2 (3), pp. 036-045.

Kabilan, M. K., & Veratharaju, K. (2013). Professional development needs of primary school English-
language teachers in Malaysia. Professional Development in Education, 39(3), 330-351.
Retrieved from http://www.tandfonline.com/doi/abs/10.1080/19415257.2012.762418

Karn, S. K. (2007). Current trends in ELT around the globe. Journal of NELTA, 12(1&2), 60-66.

Kaufman, R. (1988). Needs assessment: A menu. Educational Technology 28(7) 21-22.

Kizilkaya, H. (2012). A research on the examination of teachers' professional development in terms of
their attitudes about professional development and job satisfaction, Unpublished Master’s

Thesis, Kirikkale: Kirikkale University.

63



Kohler, Frank, W., Crilley Kerry, M. & Shearer Denise, D. (2001). Effect of peer coaching on teacher
and student outcome. The Journal of Education, 90 (4).

Korkmazgil, S. (2015). An investigation into Turkish English Language teachers’ perceived
professional development needs, practices and challenges, Unpublished Doctoral
Dissertation, Ankara: Middle East Techical University.

Korkmazgil, S., & Seferoglu, G. (2013). Exploring non-native English teachers’ professional
development practices. Bogazi¢i University Journal of Education, 30(1).

Little, J. W. (1992). Teacher Development and Educational Policy. London: Falmer Press.

McLaughlin, B. (1984). Second Language Acquisition in Childhood. Vol. 1. Preschool Children. (2nd
edition). Hillsdale, NJ: Lawrence Erlbaum Associates.

Mann, S. (2005). The language teacher’s development. Language Teaching, 38, 103-118. Retrieved
from
http://journals.cambridge.org/action/displayAbstract?fromPage=online&aid=371446&fileld=
S0261444805002867

Matlin, Myna, L. & Short, Kathy, G. (1991). How our teacher study group sparks change. Educational
Leadership. Retrieved from
http://lwww.ascd.org/ASCD/pdf/journals/ed_lead/el 199111 matlin.pdf

McLaughlin, M. W., & Talbert, J. E. (2006). Building School-based Teacher Learning Communities:
Professional Strategies to Improve Student Achievement. New York: Teacher College Press.

Murphy, L. (2005). Transformational leadership: a cascading chain reaction. Journal of Nursing
Management, 13(2), 128-136. Retrieved from
http://onlinelibrary.wiley.com/doi/10.1111/j.1365-2934.2005.00458.x/full

Muyan, E. (2013). A case study on ELT teachers’ perceptions towards professional development
activities, Unpublished Master’s Thesis. Mersin: Cag University.

O’Hanlon, C. (1996). Professional Development Through Action Research. Philadeplhia: Falmer.

64



Ospina, Diana, I. & Sanchez, Erika, C. (2010). Teachers’ professional development through a study
group. Colombia: Pereira Press.

Ozdemir, S. M. (2013). Exploring the Turkish teachers’ professional development experiences and
their needs for professional development. Mevlana International Journal of Education 3(4),
250-264.

Parise, L. M., Finkelstein, C., & Alterman, E. (2015). " We Always Want to Get Better": Teachers'
Voices on Professional Development. MDRC. Retrieved from
http://eric.ed.gov/?id=ED558066

Richards, J., & Rodgers, T. (2001). Approaches and Methods in Language Teaching (2nd ed.).
Cambridge: Cambridge University Press.

Richards, J. C. & Farrell T. S. C. (2005), Professional Development for Language Teachers.
Cambridge: Cambridge University Press.

Richards, J.C., & Lockhart, C. (1994). Reflective Teaching. Cambridge: Cambridge University Press.

Rodgers, T. (2001). Language teaching methodology (ERIC Issue Paper). Washington, DC: ERIC
Clearinghouse on Languages and Linguistics.

Rust, C. (1998). The impact of educational development workshops on teachers’ practice. The
International Journal for Academic Development, 3(1), 72-80.

Saficg, F. (2015). A comparative study on EFL instructors’ attitudes towards professional development
activities in state and foundation universities, Unpublished Master’s thesis. Mersin, Cag
University.

Showers, B., & Joyce, B. (1996). The evolution of peer coaching. Educational Leadership, 53(6), 12.

Steiner, L.(2004). Designing effective professional development experiences: What we know? Learning
Point Associates. Retrieved from
http://www.gtlcenter.org/issueforums/plantoAction/resources/4_PDResearchPolicyAction/De

signingEffectivePD.pdf

65



Tawalbeh, T. I. (2015). Instructors’ perceived effectiveness of current professional development
programs at Taif university English language center. English Language Teaching 8(11). 117-
130.

Thomas, C. C., Correa, V. I., & Morsink, C. V. (1995). Interactive teaming: Consultation and
Collaboration in Special Programs (2nd ed.). Englewood Cliffs, NJ: Prentice Hall.

Torff, B.& Byrnes, K. (2011). Differences across academic subjects in teachers’ attitudes about
professional development. Education Forum, 75(1), p.26-36.

Ur, P. (2005). A Course in Language Teaching Practice and Theory. Cambridge: CUP.

Villegas-Reimers, E. (2003). Teacher professional development: An international review of the
literature. Creative Education, 6(3), 18-32.

Witkin, B. R., & Altschuld, J. W. (1995). Planning and Conducting Needs Assessments: A Practical
Guide. Thousand Oaks, CA: Sage Publications.

Yildirim, I. (2001). Panel on quality in teacher training and education. Teacher training and the place
of in-service training. Ankara. Ministry of National Education. General Directorate of
Teacher Training. Retrieved from
http://digm.meb.gov.tr/uaorgutler/OECD/2%200ECD%20TALIS%20Turkiye%20Genel%20
Degerlendirmesi.doc.

Wermke, W. (2011). Continuing professional development in context: Teachers’ continuing
professional development culture in Germany and Sweden. Professional Development in
Education, 37 (5), 665-683.

Zein, M. S. (2016). Professional development needs of primary EFL teachers: perspectives of teachers
and teacher educators. Professional Development in Education, 1 (21). Retrieved from

http://www.tandfonline.com/doi/abs/10.1080/19415257.2016.1156013

66



Zwart, R.C., Wubbels Th., Bolhuis, S., Bergen, Th.C.M. (2011). Teacher learning through reciprocal
peer coaching: An analysis of activity sequences. Teaching and Teacher Education 24, 982—

1002.

67



APPENDICES

APPENDIX A
Dear Colleague,
You are kindly asked to complete survey below, which might take 5 to 7 minutes. The survey
aims to figure out the professional development needs of EFL teachers working at different
institutions. It is assured that your responses are anonymous and no identifying responses will
be collected. By completing this survey, you volunteer to take part in my study. Your
responses are very important to get accurate results so give truthful answers please. The data
from this survey will be used in Savas Gengtiirk's master thesis. Should you have any
questions about the survey, you may contact Savas Gengtiirk via gencturksavas@gmail.com .
Thank you very much for your support! It is highly appreciated. Sincerely,
PART 1: Professional Development Activities

1. Heow often do you de the fellowing activifies for your prefessional development?

Pleaze rate each activitiy in term:z of frequency from 1 te 5.

NEAP
S |3 g g |8

-
o | B = | 2
i o [wv | O <
1. reading ELT articles, magazines or books 1 2 3 4 5
2. participating in courses, workshops or seminars | | 2 3 4 5
3 conducting classroom research 1 2 3 4 5
4. asking colleagues for help 1 2 3 4 5
G sharing experiences with colleagues 1 213 4 135
&, observing other teachers 1 2 3 4 2
7. reflecting on my own teaching 1 20 3 4 | 3
joining a teacher association 1 2 3 4 3
joining a special interest group 1 2 3 4 9
10. joining an online ELT discussion group 1 2 3 4 S

PART 2: Professional Development Need Areas

2. In the following table, you are given the areas for professional development. Flease

indicate your degree of need for each area frem 1 te 5.
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HNHAE
o =
138123
Need Area: ‘E g E

1. Lesson planning 1 213 4| 5
2 Classroom management 1 213 4] 5
3. Identifying learner characteristics | 2 3] 4| 5
4, Syllabus design | 23] 4| 5
5. Increasing student motivation 1 21 3] 4] 5
&, Test development 1 2 3 4 5
7. Assessment and evaluation 1 23| 4] 5
g, Giving constructive feedback 1 2 3 4 o
2, Use of technology in ELT 1 2 3 4 2
10,  Using games in ELT 1 2 3 4 3
11.  Story teling I |23 [a]35
12.  Using drama in ELT 1 213 4] 5
13. Mew theories and practices of ELT | 213 4 5
14. ESP (English for Specific Purposes) 1 2 3 4 &
15. Teaching integrated skills | 213 4] 5
14. Conducting classroom ressarch 1 21 3] 4| 5
17. Preparing supplementary maternials 1 2 3 4 5
18. Preparing students for exams (e.g9. KPDS, UDS, TOFEL, IELTS 1 2131 415
19. CEFR [Comman European Framework of Reference for 1 2 3 4 =]
20,  Time management in classroom 1 2 3 4 =]
21, 1 213|435

Training other teachers
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PART 3 : Professional Development Need Areas

3.

What hinders you from participating in professional development programs?

Please indicate the importance of each item for you not to participate in

professional development programs from 1to 5.

© - | == | = —

ra | - I C | = | =

. E =0 |58 |8 >D

0 _E ?} - T =T T o =

BRTI3EI3R 1R |

E | S|=2FF =
1. heavy workload ] 2 3 4 ]
2. lack of self-motivation 1 2 3 4 5
3 lack of institutional support 1 2 3 4 5
4. intense pacing 1 2 3 4 5
a. inconvenient date/time 1 2 3 4 ]
é. inconvenient location 1 2 3 4 3
7. cost 1 2 3 4 5
8. unqualified trainers 1 2 3 4 5
2. unrealistic content [ 2 3 4 5
10. not being informed about upcaming 1 2 3 4 ]
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BURSA ULUDAG UNIVERSITESI
ARASTIRMA VE YAYIN ETIK KURULLARI
(Sosyal ve Beseri Bilimler Arastirma ve Yayin Etik Kurulu)
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OTURUM TARIHI OTURUM SAYISI
30 Kasim 2018 2018-10

KARAR NO 28: Egitim Bilimleri Enstitiisii Miidiirliigii'nden alinan Yabanci Diller Egitimi
Anabilim DaliYiiksek Lisans 6grencisi Savas GENCTURK’iin “Farkli Kurumlarda Caligan
Ingilizce Ogretmenlerinin Mesleki Gelisim Ihtiyaglarinin Incelenmesi” konulu tez caligmasi
kapsaminda uygulanacak anket sorularinin degerlendirilmesine gegildi.
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(Genel Sekreterlik)

Hgi. ) Bursa Uludag Universitesi Rektorligantin 20/03/2019 tarihli ve
26468960-044/10764 sayili yazisi S
b) 11/04/2019 tarihli ve 81576613/605.01/7401093 sayili yazimiz
¢) Bursa Uludag Universitesi Rektorligtiniin 08/05/2019 tarihli ve
264638960-000/16966 sayil yazisi

dy Milli Egitim Bakanb@uun 22/08/2017 tarihli ve 35558626-10.06.01-E.12607291
{2017/25) sayili genelgesi

ilgi (a) yazi ile Bursa Uludag Universitesi Egitim Bilimleri Enstitisii, Yabanci Diller
Egitimi Anabilim Dali Yiiksek Lisans Programi ¢grencisi Savas GENCTURKiin, "Farkh
Kurumlarda Cahgan ingilizece Ogretmenlerinin Mesleki Gelisim Thuyaglaninin Belirlenmesi”
konulu yitksek lisans tez1 kapsaminda hazirladig veri toplama araglaninin TOrkiye genelinde
$Tilde 1lkokul. her tir ve derecedeki ortaokul ve liselerde gorev yapan Ofretmenlere
uygulanmasia yonelik izin talebi Genel Miidiirliigimiiz ve ilgili Birimlerce mcelenmis, 1lgi
{b) yaamz ile bir talam diizeltmeler talep edilmisti,

ilgi (¢) yazi ile yapilan basvuruda yazimizda eksikligi belirtilen agiklamalarin ve
diizenlemelerin gerceklestirildigi tespit edilmistir.

Denetuni ilalge milll egitim midirltikleri ve okul/kurum idaresinde olmak iizere,
kurum faaliyetlerini aksatmadan, génilliilik esasina gore; onayl bir 6rnegi Bakanhfimizda
muhafaza edilen ve uygulama sirasinda da miihiirlii ve imzal rnekten elektronik ortama
aktarlan veri toplama araglarinin ilgi (d) Genelge dogrultusunda Tirkiye g,cne]mde 81 ilde
bulunan ilkokul. her tiir ve derecedeki ortaokul ve liselerde gérev yapan ogre‘tmcnlere
uvgulanmasma izin verilmistir. R

Geregimi bilgilerinize rica ederim.

Aml YILMAZ
Genel Mudir V.

Ek: Vert Toplama Arac
-ingilizce ve Tiirkge- (5 Sayfa)
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o weniteh ench sac s gt Adees hip tvegiehomehogens Tewfon N (3 317) 296 95 X2
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APPENDIX D

Reading ELT articles,
magazines or book
Participating in courses,
workshops or seminars
Conducting classroom
research

Asking colleagues for help
Sharing experiences with
colleagues

Observing other teachers
Reflecting on my own
teaching

Joining a teacher
association

Joining a special interest
group

Joining an online ELT
discussion group

Lesson planning
Classroom management
Identifying learner
characteristics

Syllabus design
Increasing student
motivation

Test development
Assessment and
evaluation

Giving constructive
feedback

Use of technology in ELT
Using games in ELT
Story telling

Using drama in ELT
New theories and
practices of ELT

ESP (English for specific

purposes)

Kolmogorov-Smirnov?

Tests of Normality

Statistic
, 170

171

221

,198
,298

,167
,223

,168

211

,260

,168

,196

211

211
,225

,180
,203

,194

,213
,215
,161
77
,185

179

df
140

140

140

140
140

140
140

140

140

140

140

140

140

140
140

140
140

140

140
140
140
140
140

140

73

Sig.
,040

,078

124

844
742

,951
,047

,325

,624

,485

,088

,912

341

745
445

,058
,000

,687

,254
, 745
,459
,623
,836

,856

Statistic
,916

912

,900

,886
776

,893
,836

,889

,892

,801

,905

,860

,885

902
844

,903
,883

,885

,845
877
,896
,881
,890

,900

Shapiro-Wilk
df
140
140

140

140
140

140
140

140

140

140

140

140

140

140
140

140
140

140

140
140
140
140
140

140

Sig.
,854

,874

,658

,963
,058

, 784
,097

,564

,841

,698

,297

,956

,563

,958
,062

,456
,026

,887

, 756
,943
,056
,826
,452

,942



Teaching integrated skills
Conducting classroom
research

Preparing supplementary
materials

Preparing students for
exams (eg.YDS, TOEFL
etc.)

Time management in
classroom

Training other teachers
Heavy workload

lack of self-motivation
lack of institutional support
intense pacing
inconvenient date/time
inconvenient location
cost

unqualified trainers
unrealistic content

not being informed about

upcoming events

174
,189

,153

,152

,189

172
,249
,169
,224
224
,222
,203
,207
,167
,160
,188

140
140

140

140

140

140
140
140
140
140
140
140
140
140
140
140

, 725
,612

,045

,096

,087

,542
,087
,541
,879
,078
,198
,052
,769
,359
,078
,000

,884
,907

,901

,894

,879

,892
,824
,899
,842
,886
,872
877
,860
,888
,882
877

140
140

140

140

140

140
140
140
140
140
140
140
140
140
140
140

,856
,945

244

,146

,192

, 749
,254
,613
,915
,196
247
,098
742
,653
,124
,048
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APPENDIX E

Correlation Matrix for the Items
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