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ABSTRACT

The recent trends in English Language Teaching methodology have forced
language teachers to look for alternative ways of assessment that would be compatible
with the methods frequently used in the classroom. The objective of the present study is
to investigate the perspectives of young learners of English towards assessment through
formative or summative ways. Portfolio assessment and traditional paper-and-pencil
exams were used throughout the term to help the participants differentiate between
formative and summative assessment, which would form their opinions on the issue.

The present study was carried out with 150 primary school students from the 4",
5™ 6™ and 7™ grades in a public primary school in the province of Duzce. The data was
obtained through a learner questionnaire composed of 21 items and a learner interview.

The analysis of the data elicited from the learner questionnaire and interviews
with the participants demonstrated that young language learners have positive attitudes
towards formative assessment. However, it was found that some of the participants from
the 7™ grade are against portfolio assessment due to the exam they will take at the end
of the 8™ grade. Furthermore, peer-assessment as an alternative way of assessment that
fosters ongoing record-keeping is criticized by learners as their peers’ comments on
their portfolios may be discouraging for them.

The findings from the study suggest that language teachers make use of
alternative ways of assessment in addition to traditional assessment tools so that they
can assess their learners on a continuous basis by taking into account the whole
performance of their learners in the classroom. Besides, it is stated in the study that a
central examination to select students for high schools may hamper English language
teaching, for learners may feel that studying for the exam is much more important than
learning English since it does not include questions in English.

Key Words (English): Formative assessment, Summative assessment, Portfolio
assessment, Peer-Assessment, Self-assessment

[lyas Caglar Dogandere, MA Thesis, 2006
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OZET

Ingiliz dili egitimi metodolojisindeki son egilimler dil dgretmenlerini sinifta
siklikla kullandiklart yontemlerle uyumlu alternatif degerlendirme yollar1 aramaya
zorlamistir. Bu c¢alismanin  hedefi Ingilizce 68renen ¢ocuklarin siire¢ odakli
degerlendirme yollar1 ve sonu¢ odakli degerlendirme yollar1 yoluyla degerlendirmeye
olan bakis agilarin1 arastirmaktir. Dénem boyunca katilimcilarin silireg ve sonug odakli
degerlendirme arasindaki farki ayirt etmelerine yardim etmek icin portfolyo
degerlendirmesi ve geleneksel kalem-ve-kagit sinavlar1 kullanildi ki bu onlarin konu
tizerindeki fikirlerini sekillendirecekti.

Bu c¢alisma Diizce ilinde bir devlet okulundaki 4., 5., 6. ve 7. siniflardan 150
ogrenci ile gerceklestirilmistir. Veriler 21 maddeden olusan bir 6grenci anketi ve bir
Ogrenci miilakatindan elde edilmistir.

Ogrenci anketi ve dgrenci miilakatindan elde edilen verilerin analizi ¢ocuklarin
siirece dayanan degerlendirmeye olumlu tavirlarinin oldugunu gostermistir. Fakat 7.
siif dgrencilerinin bazilarinin portfolyo degerlendirmesine 8. siif sonunda girecekleri
sinav sebebi ile kars1 olduklar1 bulunmustur. Ayrica, siire¢ boyu kayit tutmayi tesvik
eden alternatif bir degerlendirme olan akran degerlendirmesi de bazi1 G&grencilerce
arkadaglarinin kendileri hakkindaki yorumlari cesaret kirici olabildigi i¢in elestirilmistir.

Bu calismadan elde edilen bulgular, dil 06gretmenlerinin geleneksel
degerlendirme araglarina ek olarak sinifta 6grencilerinin biitiin performansimi dikkate
alarak Ogrencilerini siireg boyu degerlendirmeleri icin alternatif degerlendirme
yollarindan da faydalanmalarin1 6nermektedir. Ayrica, caligmada ortadgretim okullar
icin Ogrenci secmek amaci ile yapilan merkezi sinavin Ingiliz dili 6gretimini
giiclestirecegi vurgulanmaktadir, ciinkii sinav Ingilizce sorulara yer vermedigi icin
ogrenciler smava ¢aligmanin Ingilizce 6grenmekten daha énemli oldugunu hissedebilir.

Key Words (Turkish): Siire¢ bazli degerlendirme, Sonug bazli degerlendirme,
Portfolyo degerlendirmesi, Akran degerlendirmesi, Oz
degerlendirme

Ilyas Caglar Dogandere, Yiiksek Lisans Tezi, 2006

v



PREFACE

The present study aimed to investigate young language learners’ perspectives on
assessment through formative and summative ways. It is suggested in the study that
language teachers become aware of alternative ways of assessment and take advantage
of them so that they can monitor their learners on a continuous bas.

I am very grateful to my supervisor Asst. Prof. Dr. Derya Doner Yilmaz for her
academic support and encouragement in my present study.

I would also like to thank to the administration of Bilgi Primary School and its
students for their contribution, understanding, and tolerance during this study.

Lastly, I thank to my beloved family for their endless support and
encouragement throughout my study.

flyas Caglar DOGANDERE
Bursa, 2006
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CHAPTER 1

INTRODUCTION

This thesis reports on a study that investigates the perspectives of young learners
of English towards assessment through formative or summative way.

This chapter first aims to present the rationale for the present study. Then, the
purpose of the study is given with the research questions which leads the study. Finally,

the organization of the study is presented in brief.

1.1.Rationale for the Study

Over the last decade, English Language Teaching (ELT) has witnessed a
paradigmatic shift from a teacher-centered approach which concentrates on the teaching
of grammar and vocabulary to a learner-centered approach. Teachers in favour of the
Grammar-Translation Method would spend their time focusing on grammar and
vocabulary of the target language. The performance of the learners would be assessed
through traditional paper-and-pencil exams at the end of each unit. When
Communicative Language Teaching (CLT) gained popularity among language teachers,
the perspectives toward assessment started to change. Traditional assessment of
language performance through summative tools was criticized due to the fact that they
could not encompass the performance of language learners in the classroom. It was seen
that there was a mismatch between the activities used in the classroom and the items in
written exams. Furthermore, assessment would direct the curriculum instead of assisting
it. Traditional assessment had limitations in assessing the language performed in the
classroom by the learners, which would result in poor quality of assessment. Therefore,
alternative ways of assessment were necessary to assess language learners’
performance.

While international debate over assessment was going on, Turkey adopted a new

legislation in 1997, making 8 year primary education compulsory for every child.



Meanwhile, Turkey applied for full membership to the European Union in the late
1990s, which increased the significance of foreign language learning at an early age.
With the legislation adopted, English was, therefore, a compulsory course starting at the
4™ grade. However, assessment tools appropriate for adult language learners were
considered inappropriate for young learners, which necessitated the use of alternative
ways of assessment that would foster classroom instruction while providing ongoing
feedback to both teachers and learners. Hence, a research on young language learners’
attitudes towards assessment became inevitable.

1.2. Purpose of the Study

Since teaching a foreign language to young learners is not the same as teaching
it to adult learners, assessment of young language learners’ performance needs to be
considered thoroughly. As stated above, teachers in Turkey make use of modern
methods while presenting the target language, yet they still make use of traditional
paper-and-pencil exams to monitor the efficiency of their teaching and their learners’
performance. The study would make suggestions to language teachers and curriculum
designers in the Ministry of National Education (MNE). Language teachers aware of the
mismatch between their modern language teaching methods and traditional assessment
tools they prefer would be able to look for alternative assessment tools that would
motivate their learners. Through the present study, language learners’ perspectives on
alternative ways of assessment would also help curriculum designers to develop new
ways for selecting students to high schools without hampering the teaching of English
as a foreign language.

The present study on young language learners’ assessment is conducted in the

guidance of the following research questions:

1. What are the perspectives of young language learners on assessment in terms of
formative assessment?
2. What are the perspectives of young language learners on assessment in terms of

summative assessment?



3. What are the perspectives of young language learners on test anxiety they
experience due to written or oral exams?

4. What are the perspectives of young language learners on portfolio assessment
which is used to assess their performance on language learning?

5. What are the perspectives of young language learners on self-assessment?

6. What are the perspectives of young language learners on peer-assessment?

Built on the research questions above, the present study is composed of six
chapters. Following the introduction chapter, the next chapter presents a review of the
literature on the characteristics of young language learners and alternative ways of
assessing their language performance.

Chapter three is concerned with the methodology of the present study. In this
chapter, the data collection procedures, participants, and data collection instruments are
presented.

Chapter four is aimed to present the results obtained from the main data
collection instrument, which is the learner questionnaire, in the form of graphs and
tables.

Chapter five is devoted to the discussion of the results presented in the previous
chapter. The data based on the learner questionnaire are supported by learner interview
data when necessary.

Chapter six first provides the conclusion of the present study. Then, limitations
of the study are given. Finally, after presenting the pedagogical implications of the

study, the chapter ends with suggestions for further research.



CHAPTER 2

LITERATURE REVIEW

This chapter concentrates on the theoretical and methodological approaches on
assessment of young language learners who are learning a foreign language. First, it
starts with a review of who young language learners are and how they learn a foreign
language so that we can draw a frame for an answer to the question of how we can
assess young learners’ performance on the target language. Then, the question of why
we assess language performance of young learners is presented. Having dealt with the
characteristics of young language learners and the theories associated with assessment
of language performance, the chapter presents the distinction between formative and
summative ways of assessment by explaining pros and cons of applying them. Finally,
the chapter presents alternative ways of assessing language performance of young
learners on a continuous basis introducing portfolio assessment, self-assessment, and

peer-assessment.
2.1. Young Language Learners and Assessment

We as language teachers should be aware of the characteristics of young
language learners, so that we can implement appropriate techniques to assess their
performance in the target language. Techniques we apply to adults to assess their
performance may be incompatible for young learners, which may result in negative
attitudes towards learning a foreign language due to failure in tests.

The term ‘a young learner’ encompasses children from the first year of formal
schooling (6 year-old learners) to the 7" year of schooling (12 year-old learners).
Brewster et.al. (2002:27) distinguish young children from older learners as follows:

“Young children are different from older learners because children:
¢ have a lot of physical energy and often need to be physically active



are emotionally excitable

are still developing literacy in their first language

learn more slowly and forget things quickly

get bored easily

can concentrate for a surprisingly long time if they are interested
can be easily distracted but also very enthusiastic...’

As stated above, young language learners have a lot of energy which needs to be
taken into consideration while determining the tools for assessing their performance.
However, they can get bored easily. Assessment applied in the foreign language
classroom, therefore, needs to foster their energy, so that learning the target language
will not be boring for them.

Furthermore, young learners have some advantages over adult learners. It has
been widely observed that starting to learn a foreign language at an early age is very
crucial for children. Based on the Critical Period Hypothesis, it is argued that there is a
time in human development when the brain is predisposed for success in language
learning (Lightbrown and Spada 2003). Young learners are observed to acquire a
native-like accent in the target language if they start to learn a foreign language at an
early age. Therefore, learners’ motivation to learn a foreign language at an early age
gains significance. However, there are some factors that are known to affect language
learners’ motivation in a negative way. For instance, when learners feel that they have
no aptitude in learning a foreign language, they are discouraged from learning it.
Assessment used in English as a Foreign Language (EFL) contexts, if not suitable for
young learners, is bound to lower their motivation, which results in failure in making
use of the period critical for language learning.

In order to establish a view on assessing young language learners in the target
language, it is significant to have a background on different theories concerning how
children learn. Theories in child development shed light on how young learners’ first
and second languages develop. It is, therefore, necessary to mention about these leading
theories of Piaget and Vygotsky. According to Piagetian theory for learning, the child
is an active learner who constructs his or her own knowledge from working with objects
and ideas, which is criticised since it underestimates the role of language in learning. On

the other hand, Vygotsky’s view labelled as ‘sociocultural theory’ concentrates on the



social context where the child lives. He argues that learning takes place in a social
context where the child interacts with people around her/him. Cameron (2002:6)

distinguishes between the two theories as follows:

“Whereas for Piaget the child is an active learner in a world full of objects,
for Vygotsky the child is an active learner in a world full of other people.”

In a social context, a skilled individual and the child work together to achieve
actions so that s/he learns to act by himself or herself. In this way, the child gains
independence in acting alone. Assessment, therefore, needs to support a social context
where the child collaborates with her or his teacher.

In this section, young language learners have been introduced with the
advantages they have over adult language learners based on child development theories.

The following section will distinguish between formative and summative assessment.

2.2. Assessment through Formative or Summative Way

Assessment in foreign language teaching is carried out for the purpose of
receiving feedback on our teaching so that we see strengths and weaknesses of it.
Learners, on the other hand, are provided with feedback through assessment on their
language performance concerning to what extent they have reached their needs or goals.
What makes assessment significant is that feedback provided for learners and teachers
is used for improving our teaching as teachers while improving our students’ learning
the target language. However, while some forms of assessment help language teachers
and learners to take necessary steps to improve their performance during the process of
teaching and learning, others only inform teachers and learners on the results at the end
of the process without allocating time to revise where they have lacked desired
performance. At this point, it is crucial to make a distinction between formative and
summative assessment.

Moon (2000:152) distinguishes between formative and summative assessment as

follows:



‘On-going assessment (often called formative) is what we do on a daily basis -
continuously, when we intentionally look for information which will help us to see how
far a pupil is making progress in line with our objectives. Overall assessment (often
called summative) happens only periodically, eg at the end of a term or year or period
of study. It takes place when the teacher or someone else wants to check whether
pupils have achieved certain goals or targets, usually through a test or exam.’

As it is obvious from the statement above, formative assessment helps teachers
provide their learners with immediate feedback on their progress, which enables
language learners to see their strengths and weaknesses in the process of learning.
Summative assessment also provides feedback. However, what makes formative
assessment different from the other is that learners have opportunity to take into account
feedback and take necessary steps to improve their weaknesses, for language learners
are assessed on a continuous way. On the other hand, despite the fact that teachers make
use of summative assessment while planning future instruction, they fail to capture
important changes in their learners as they occur (Genesee and Upshur 2003).

How we assess our learners depends on how we believe second language is
acquired by children. Therefore, second language learning theories determine how we
should keep a record of our learners’ progress. As indicated in section 2.2., first
language is acquired by children in a social context with the assistance of a skilled
individual, which is based on the sociocultural theory of Vygotsky (Mitchell and Myles
1998). Formative ways of assessment also creates a social context where language
learners interact with their teachers and peers. In a classroom where learners are
assessed through formative assessment, language learners collaborate with their
teachers and peers whereas learners compete with their peers in an isolated atmosphere
owing to the race imposed by summative assessment which makes use of traditional
paper-and-pencil exams.

One of the primary aims of language assessment is to support the target language
learning and teaching. However, we, as language teachers, frequently observe that
language assessment through traditional paper-and-pencil exams seems to drive
teaching by forcing teachers to teach what is going to be assessed, which makes learners
concentrate on tasks that are important for them to succeed in language tests. Besides,

traditional paper-and-pencil exams result in a mismatch between test content and



curricular aims. Rixon (1999) carried out a survey with 120 teachers and teacher
trainers and found that there was a mismatch between what was being taught and how it
was assessed. The survey also indicated that the content and method of assessment
applied contrasted vividly with the classroom experience of children who have learnt
language in a communicative way. Therefore, summative assessment through paper-
and-pencil exams ignore communicative language use experienced by language learners
in the classroom where they interact with their teachers and peers in a meaningful way.
Learners practising the target language in authentic tasks face with unfamiliar items
focusing on grammar and vocabulary. On the other hand, formative ways of assessment
is congruent with what language learners experience in the classroom, which fosters
language performance. Teachers aware of the importance of communicative language
teaching approach tend to prefer formative ways to assess their learners so that they take
into consideration fluency as well as accuracy in the target language (Bachman 2000,
Edelenbos and Vinjé 2000).

Moreover, assessment through traditional paper and pencil exams are regarded
as a source of anxiety for learners. Eggen and Kauchak (2001) define test anxiety as ‘a
relatively stable, unpleasant reaction to testing situations that lowers performance’.
Test anxiety usually stems from limited time to complete an exam, unfamiliar questions,
parents’ pressure on their children to succeed in tests, etc. In addition, learners may
experience it due to the fact that they usually have no chance to retake the exam. Test
anxiety is bound to influence language learners’ performance in a negative way, which
may result in negative attitudes toward learning a foreign language. Learners who fail in
written exams may feel that they have no competence to learn the target language. Since
foreign language education in Turkey starts at the 4™ grade of primary education and
learners have no chance of practising the language outside their classrooms, learners’
motivation to pursue their goals for language is significant for the success of foreign
language education at primary schools. Learners at the 4™ grade may build
psychological barrier against the target language, which may affect them throughout
their education. Therefore, Eggen and Kauchak (2001) suggest that language teachers
prefer alternative ways of assessment for the purpose of reducing test anxiety that their

learners experience.



What makes formative assessment more effective than summative assessment is
that it yields a more reliable profile of a pupil’s ability taking into account his/her
performance throughout the term or year while giving him/her opportunity to achieve
his/her goals (Hasselgreen 2000). However, summative ways of assessment deals with
the performance in a particular time, which increases the risks responsible for failure in
exams. For instance, learners who are ill during an examination are bound to fail, which
may lead to a misinterpretation of learner’s actual language performance. As a
consequence, a teacher may label his/her learner as a lazy student, which discourages
him/her from learning the target language.

Having drawn a distinction between formative and summative assessment and
discussed the advantages of formative assessment over summative assessment, we turn
our attention to alternative ways of assessment which enable language teachers to assess

their learners on a continuous basis.

2.2.1. Portfolio Assessment

As one of the most frequently used ways of formative assessment, portfolio is ‘a
purposeful collection of students” work that demonstrates to students and others their
efforts, progress, and achievements in given areas’ (Mullin 1998, Nunes 2004).
Portfolio was first used by photographers, architects, or artists for the purpose of
keeping the records of their works. Through portfolios they could monitor their
performance and present it to others who are concerned with their works. In foreign
language teaching portfolio has recently started to be used as a tool for an ongoing
assessment of learners’ language performance.

As CLT has recently gained popularity among language teachers, language
teacher’s and learners’ role has significantly changed. This shift has necessitated a more
learner-centered instruction. Thus, a paradigmatic shift in assessment has become
crucial. Formative perspective in assessing learners’ performance in the target language
enable learners to take a more active role in the decision making process concerning
their language learning goals. Through portfolio assessment, language learners become

more autonomous since they determine the content of their portfolios. Gottlieb (1995)



states that portfolios allow students to assume responsibility for their own learning. By
means of portfolios, language learners take the role of a subject of their own assessment
rather than the role of an object of their assessment.

What makes portfolio assessment a significant tool for assessing young language
learners’ performance is that it provides a complete picture of a learner’s performance
on a continuous basis. Compared to traditional paper-and-pencil exams, portfolio
enables learners to demonstrate their actual performance since it links assessment with
instruction in the classroom. Traditional language assessment through written exams
does not encompass all contents covered in the curriculum, which lowers ‘content
validity’ or the correspondence between curriculum objectives and the objectives being
assessed. However, portfolio promotes content validity, for portfolio contents represent
what language learners are doing in the classroom (O’Malley and Pierce 1996).
Moreover, portfolios used as a formative assessment tool enable learners to show what
they can actually do in authentic situations rather than what they can recall while having
tests in a limited amount of time (Ghaith 2002).

Learning a foreign language is a long and complex task. When the target
language is taught at an early age, motivation is regarded as a key factor in the
achievement of our teaching. If language learners feel secure in the target language,
their motivation for learning the language goes up. No matter what we use as an
assessment tool, learners experience anxiety while assessing their performance. If
anxiety they experience results in bad performance in tests, it is bound to affect their
motivation in a negative way. However, since formative assessment through learner
portfolios concentrate on the whole term performances of learners, learners have the
opportunity to demonstrate their performance in anxiety-free conditions.

The findings based on the research by Barootchi and Keshavarz (2002) indicate
that portfolio assessment contributes to learners’ achievement and their feeling of
responsibility towards monitoring their progress. It also reveals that portfolio
assessment scores correlates significantly with those of teacher-made written exams,
which suggests that inter-rater reliability is achieved. Therefore, Barootchi and

Keshavarz (2002) conclude that portfolio assessment can be used in conjunction with
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teacher-made tests to provide the continuous measurement of students’ growth in the
target language.

Language teachers who use portfolio assessment also help their learners assess
themselves and their peers. The following sections give detailed information on these
two alternative tools that promote learners’ portfolios: peer assessment and self-

assessment.

2.2.2. Self-Assessment

In the era of modern language teaching, the roles of the participants in the
classroom have significantly changed. The teacher who had the role of an instructor as a
source of language in the traditional approach to teaching of English has the role of a
facilitator helping learners find best ways of learning how to learn. On the other hand,
language learners have gained more responsibility for their own learning recently. As
Brown (2001) points out, while the teacher in the role of a controller is in charge of
every moment in the classroom determining what to teach and how to assess learner
performance, the teacher as a facilitator provides opportunities for learners to be more
autonomous by giving them a chance of determining their goals for the target language.
Furthermore, learners share the responsibility for assessing the language performance
with their teachers. That is, language learners have the opportunity to assess their own
language learning process, which is called self-assessment.

To comprehend the reason for the importance of self-assessment in language
teaching, it is significant to know Vygotsky’s views of development which is labelled
‘sociocultural theory’. According to Vygotsky, learning takes place in a social
atmosphere where a child interacts with skilled individuals, which helps him/her to
learn (Mitchell and Myles 1994). The child who is other-regulated carries out tasks
under the guidance of a skilled individual, so that s/he learns to be independent. Thus,
s/he needs someone to learn the language or to be assessed for his performance in the
target language. However, when the child becomes self-regulated, s/he carries out

learning tasks independently. Having achieved being a self-regulated learner, the child
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is ready to take part in the process of assessment sharing the responsibility for learning
the language with his/her teacher.

Through self-assessment language learners gain more responsibility for
monitoring their own language learning processes, which provides opportunities for
them to be more autonomous in learning the target language. Learners aware of their
needs for learning a foreign language set their own goals which will be monitored by
them so as to see to what extent they have reached these goals through self-assessment
(Rea-Dickins 2000).

Language teachers have several instruments for their learners to assess their own
performance in the target language. Rating scales, checklists, and learner diaries can be
used to help language learners monitor and assess their own language learning
processes, which fosters learner autonomy. However, as Todd (2002) indicates, these
instruments may result in subjective results, for the answers learners provide may be
based on unreasonable perceptions, which may mislead both the teachers and the
learners.

For the purpose of promoting learner autonomy through self assessment,
portfolio can also be applied. Language learners who prepare portfolios become
sensitive to their needs. They can acquire the skills necessary to determine if their work
meets their expectations and, as a result, learn how to set reasonable goals for learning
English (Smolen et.al. 1995). Having set his/her goals, language learners take
responsibility for making decisions concerning what is good, what needs to be
improved, etc. Cameron (2002:233) states the advantages of self-assessment in

language learning as follows:

“Through self-assessment:

learners can understand more about the learning process,

learners can be motivated towards more involvement in their learning,
learners can understand more about individual pupils,

learners will be better prepared to carry on learning beyond the classroom,
a more equal relationship is created between teachers and learners.’

The research conducted by McNamara and Deane (1995) revealed that self-

assessment tools such as an English portfolio support traditional measures and they
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argue that they have more complete picture of their students’ ability, effort, and
progress. They also add that students have a greater voice in their language learning
process.

In spite of the fact that self-assessment enhances the process of language
learning for learners, most teachers may criticize it arguing that it is based on subjective
comments of language learners. However, Todd (2002) suggests that concrete questions
like ‘to what extent has your knowledge of vocabulary improved? List the new words
you have learnt from your portfolio.” can be developed in order to prevent learners from

relying on their intuition while assessing their own portfolios.

2.2.3. Peer-Assessment

Foreign language teaching has recently witnessed a paradigmatic shift from a
teacher-centred approach to a more learner-centred approach which increased language
learners’ involvement in the process of decision-making concerning their language
learning. Language teachers having given all their attention to teaching the grammar of
the target language became aware of the fact that learners lack communicative skills,
which brought to mind “CLT”. This paradigmatic shift has influenced our views of how
we assess language learners. Having considered traditional pencil-and-paper exams as
the only way to assess language learners so far, language teachers has begun to use
authentic ways of assessment giving more autonomy to their learners. Peer-assessment
gained popularity among language teachers who apply portfolio as a way of assessing
language performance of their learners on a continuous basis.

As stated previously (see section 2.6.), language is acquired in a social context
where a child interacts with older members of the society s/he lives in so as to meet his
or her personal needs. The skilled individual interacting with the child monitors him or
her and provides, in Bruner’s terms, ‘scaffolded help’ so that s/he becomes autonomous
in acting on his/her own (Cameron 2002). Innovative perspectives in Second Language
Acquisition provide new insights into the necessity of peer-assessment in learning and
teaching the target language. While assessing their peers’ portfolios, skilled learners can

scaffold their peers so that they improve their performance in the target language.
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Through peer-assessment, learners take charge of their peers’ progress by
monitoring them. As our primary focus in modern language teaching is to pursue
learner autonomy, learners’ assessing each other is one of the key factors in fostering it.
loannou-Georgiou and Pavlou (2003:10) points out the advantages of peer-assessment

as follows:

‘Peer-assessment can positively influence the classroom atmosphere because
children learn to respect and accept each other through assessing each  other’s  work.
Peer-assessment fosters the feeling that the classroom is a community working towards
the same goal. Over time, this sense of community carries over into other classroom
activities as well. It minimizes the negative aspects of competition and encourages trust
among children.’

As it is clear from the statement above, peer-assessment helps language teachers
construct a supportive atmosphere where learners collaborate to reach their personal
goals rather than compete with their peers. In addition, young language learners gain
authentic insights into their strengths and weaknesses in the target language comparing
their work with their peers while monitoring each other’s. While assessing their peers’
work, learners can get new ideas about what to incorporate in their portfolios. Finally,
language learners monitoring each other on a continuous basis through portfolio can
develop a better understanding of each other’s ability in the target language, so that they
can gradually assist each other much better. As the basic aim of formative assessment is
to improve learners on an ongoing way, through peer-assessment we as language
teachers can share our responsibility to assess language performance with our learners
so that they have a say in the process of assessment, which promotes learner autonomy.

This chapter has provided in-dept information on the literature concerning young
language learners and alternative ways of assessment that can be applied in foreign
language classrooms. The following chapter deals with the methodology used in this

study.
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CHAPTER 3

METHODOLOGY

The aim of this chapter is to describe the design of the study implemented, the
subjects participating in the study, the data collection instruments employed, the data
collection procedures followed, and the data analysis applied.

The study aims to explore how young language learners perceive the process of
assessment in language learning. Therefore, the study requires young language learners’
points of view by means of a learner questionnaire and interview. In this chapter, all the

processes while carrying out the study will be dealt with in a detailed way.

3.1. The Design of the Study

Social sciences have recently witnessed a paradigmatic shift from quantitative
research toward qualitative research, which has been widely employed in applied
linguistics. Nunan (2005) points out that qualitative research is concerned with
understanding human behaviour from the actor’s frame of reference, which requires the
research to be carried out in a naturalistic and uncontrolled manner. Since qualitative
research enables the data to be presented from the perspective of the subjects, the
cultural and intellectual biases of the researcher does not distort the collection,
interpretation, or presentation of the data (Seliger and Shohamy 1989).

In order to gain insight into the participants’ perspectives on the research issue
clearly defined in the first chapter, the qualitative research model was adopted, which
determined the elicitation techniques to be used to gather the data. Thus, depending on
the model of the research, a learner questionnaire and interview were constructed. In
order to analyse the data obtained from the learner questionnaire, quantitative research
model was also adopted.
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3.2. The Context of the Study

The present study was carried out in a public primary school, which was located
in the region where a new settlement sector was constructed after the earthquake in
1999 in Duzce. The primary school was chosen as the context of the study because the
study aimed to investigate young language learners’ perspectives on assessment.
Opened in 2003, Bilgi Primary School was established as a curriculum laboratory
school. Compared to traditional public schools where all courses are performed in one
class, Bilgi Primary School creates mobility for the students since courses are
performed in their own classrooms designed according to the needs of the courses.
Therefore, the students attend English course in the foreign language laboratory where
they are exposed to the target language by means of charts, pictures, tape recorder, etc.
Furthermore, almost all the students have the opportunity to participate in the course
more than once, for each class consists of between 15 and 23 students.

Under the legislation of an eight year compulsory and continuous education
adopted in 1997, primary and secondary schools in Turkey were integrated. After the
integration of two types of school, the first part offers a five year education which aims
to make students acquire basic skills on Turkish, Maths, Physical Education, etc. As
Turkey has a target of being a member state of the European Union, English was
adopted as a foreign language starting from the 4™ grade. The second part of primary
school education offering a three year education, on the other hand, focuses more on
developing academic skills by presenting Maths, Science, Turkish, History, etc. While
English is given for two hours a week in the first part of primary education, it is given
for four hours a week in the second part.

The assessment of the students’ performances on the target language was carried
out mostly in a summative way by means of written and oral exams according to the
Regulation of Primary Education. Because the materials used were grammar-based,
most of the weekly class hours were devoted to the teaching of grammatical aspects of
English, which determined the scope of the assessment. Limited-response tasks such as
filling in the blanks, matching, transforming were frequently preferred in assessing the

language performances of the learners.
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3.3. Participants

As stated above, the present study was carried out in a primary school where the
target language was taught under the regulations of the Ministry of National Education.
Since the present study is concerned with young language learners’ attitudes towards
assessment, 150 young learners from the 4™ 5% 6" and 7" grades took part in the
study. The subjects were 15 boys and 14 girls from the 4™ grade, 14 boys and 17 girls
from the 5" grade, 17 boys and 23 girls from the 6™ grade, and 30 boys and 20 girls
from the 7" grade. The age range of the participants varied from 10 to 13.

The 4™ and 5" graders who took part in the study had a two hour English course
under the eight year compulsory and continuous education legislation adopted in 1997.
As foreign language teaching starts from the 4™ grade of public primary schools in
Turkey, the 4™ graders had no experience in English. The 5" graders, on the other hand,
had a one year experience in the target language. Due to the fact that there was a
shortage of an additional English teacher who had a certificate for teaching in public
schools, an undergraduate student attending ELT programme at the Open Education
Faculty of Anadolu University was authorized to give English courses to the 4™ and 5"
graders.

Compared to the 4™ and 5™ graders, the 6™ and 7™ graders had more class hours
devoted to foreign language teaching. They had a four hour English course a week,
which provided them with much more exposure to the target language. Therefore, they
were familiar with the basic sentence structures requiring tense knowledge.

The assessment of the 4™ 5" and 6" graders was carried out through written
and oral exams in a summative way. The students had two written and two oral exams
each term. The exams generally focused on grammatical aspects of the target language.
In addition to summative ways of assessing the language performances of the learners,
portfolio was applied to them in the light of the research issues. On the other hand, the
7™ graders were only assessed by means of three written and two oral exams each term.
The procedures and techniques to be used in assessing students in public primary

schools are determined under the regulation of primary education.
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3.4. Data Collection Instruments

It is generally accepted that deciding on the most appropriate data collection
instruments is a demanding task for the researcher. Depending on the purpose of a
research, data collection instruments vary. While some studies obtain their data by
means of a picture, diagram, or standardized tests, some obtain their data by means of
guestionnaires, surveys, or interviews. After having reviewed the literature on second
language acquisition research, the elicitation techniques were decided. In order to
increase the reliability of the study, the researcher used two data collection instruments:

a learner questionnaire and an interview.

3.4.1 Questionnaire as a Data Collection Instrument

Questionnaires are relatively popular means of obtaining data while carrying out
a study in second language teaching since they are easy to construct. In addition,
questionnaires enable the researcher to apply it to large groups in a quick way compared
to other elicitation techniques. Therefore, a learner questionnaire was constructed in
order to investigate the perspectives of young language learners toward assessment in

language learning.

3.4.1.1. Piloting of the Questionnaire

Before administering the questionnaire to the whole group, it is necessary for the
researcher to test the quality and suitability of the elicitation techniques to be used by
carrying out a pilot study with a representative group of participants. Nunan (2005)
states that it is imperative to pilot any questionnaire for the purpose of eluding the trap
of collecting the data and then realizing that the question was asked in a way which
cannot be analyzed to answer the question. Thus, with the aim of eluding the traps
stated by Nunan (2005) a pilot study was carried out, so that the researcher could get

feedback on the items which would be misunderstood. Then, the researcher could make
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necessary adjustments on items. The pilot study also helped the researcher to determine
the time required beforehand.

The researcher administered the questionnaire to 40 young language learners
from each grade involved in the present study. Those who took part in the pilot study
were selected by convenience sampling method. Having piloted the questionnaire, the
researcher obtained feedback from the participants and made necessary adjustments on
the items having been found difficult to respond. In addition, the researcher observed
that the 4™ and 5™ graders needed more time to respond the questionnaire than the 6™
and 7™ graders did, which made it necessary for the researcher to devote more time to

the 4™ and 5™ graders in the application of the questionnaire.
3.4.1.2. Learner Questionnaire

Having piloted the questionnaire with 40 young learners, the researcher revised
and administered it to 150 participants. The participants were asked to respond 21 items
(see Appendix A). However, each participant provided his/her grade, age, and gender
on the first page of the questionnaire beforehand.

The questionnaire was administered in participants’ native language due to the
fact that they did not have enough proficiency in their foreign language to comprehend
and respond to the items. Despite the fact that the questionnaire was constructed in their
native language, it was also simplified taking into consideration the cognitive
characteristics of young learners. To attract the participants and keep the attention of
them on the questionnaire two well-known cartoon characters, Tom and Jerry, were
used.

In the learner questionnaire, the participants were asked to circle the answer they
preferred after reading each item. Here the participants circled the “smiling face” if they
agreed with the statement. If they disagreed with the statement they circled the “sulking
face”. A selected response form was preferred since the participants could have
difficulty in comprehending scaled responses.

The 21 item questionnaire is composed of 5 parts investigating different aspects

of the present study.
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The following section describes these parts providing a sample statement for

each part.

1. Items related to assessment: The aim of these items which are divided into two
sections as formative and summative assessment is to investigate the attitudes of

young learners of English toward assessment process.

Items related to Formative Assessment: This section aiming to
investigate young language learners’ perspectives on formative way of
assessment is composed of three items. (Items 3, 4, 7)

Sample: Item 7- ‘I want my success to be assessed for the entire term.’

Items related to Summative Assessment: In this section, it is aimed to
explore what young language learners think of summative assessment which
is carried out by means of written exams. (Items 5, 6, 13)

Sample: Item 13- ‘I think that my teacher will be able to make accurate

judgment about me with a single exam.’

2. Items related to Test Anxiety: The aim of this section is to obtain young
learners’ perspectives on test anxiety. The two items investigate if the
participants feel anxious when being assessed by means of written exams or
portfolios they prepare during the term. (Items 1, 2)

Sample: Item1- ‘I feel anxious before and during examinations’

3. Items related to Portfolio Assessment: Items concerned with portfolio

assessment investigates young learners’ attitudes toward portfolio they prepare

on a continuous basis. 8 items explore different aspects of it. (Items 9, 10, 11,
12, 14, 16, 19, 21)

Sample: Item 11- ‘I go on learning with my portfolio outside school

hours.’
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4. Item related to Self-Assessment: The aim of this section which is composed of
one item is to obtain the participants’ views on self-assessment by which
language learner monitors his/her performance preparing a portfolio. (Item 8)

Sample: Item 8- ‘I think that I can monitor my own progress with the

help of my portfolio.’

5. Items related to Peer-Assessment: This section which is composed of 4 items
tries to explore the attitudes of young language learners’ toward assessment
which is carried out by their classmates. The items also explore the significance
of feedback for young learners. (Items 15, 17, 18, 20)

Sample: Item 15- ‘I make use of my friends’ ideas by sharing my

portfolio with them.’

3.4.2. Interview as a Data Collection Instrument

Interview is a widely used elicitation technique in applied linguistics. It is
frequently preferred by second language acquisition researchers who want to observe
how learners acquire the target language. However, interviews are used as a
complementary tool with questionnaires, as well. The data based on interviews enable
the researcher to elicit more detailed information about the reasons of the participants’
responses on questionnaire items, which can clarify the vague points.

In the present study, the researcher constructed a semi-structured interview. A
semi-structured interview was preferred because it creates a flexible atmosphere for
both the researcher and the participants. Nunan (2005: 150) indicates the advantages of
a semi-structured interview as follows:

“The advantages of the semi-structured interview are, in the first
instance, that it gives the interviewee a degree of power and control over the
course of the interview. Secondly, it gives the interviewer a great deal of
flexibility. Finally, and most profoundly, this form of interview gives one

privileged access to other people’s lives.”
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Having decided on the form of the interview, the researcher focused on the
issues which emerged during the analysis of the questionnaire, which helped the

researcher to form the questions to be asked based on the objectives of the study.
3.4.2.1. Piloting of the Interview

As stated before, piloting of an elicitation tool with a small sample of subjects is
very significant since it provides the researcher with feedback on the tool applied before
being used for research. Nunan (2005) argues that piloting of an interview gives the
researcher the opportunity to eliminate any questions which may be ambiguous or
confusing to the interviewee.

In the present study, the interview was piloted with 8 young language learners
from 4 grades. The issues which arose from the learner questionnaire formed the basis
of interview questions. The participants were asked if they had any difficulties
understanding the questions. In addition, it was noticed that the 4™ and 5" graders
needed more time to answer the questions. Having received feedback on the questions,

the researcher made necessary modifications on unclear questions.
3.4.2.2. Learner Interview

With the aim of investigating the issues arising from the learner questionnaire,
24 young language learners from 4 grades were interviewed. Based on the objectives of
the study and the data obtained from the questionnaire, a semi-structured interview was
employed since it would create a flexible atmosphere for the participants to express
their opinions without limiting them with predetermined questions. Furthermore, the
researcher would have the opportunity to gain new ideas which was not included in the
guestionnaire.

The interview was conducted in the participants’ native language, Turkish as
they did not have a good command of the target language. However, the native

language was also simplified due to the cognitive characteristics of the participants.
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Terminological words such as peer/self-assessment, formative/summative assessment
were rephrased in concrete terms.

The learner interview, which lasted about 45 minutes, was tape-recorded
because of its advantages over note-taking.

3.5. Data Collection Procedures

This section gives detailed information on the procedures followed by the
researcher while gathering the data by means of the instruments employed.

Before conducting the study in the public primary school, it was compulsory to
get authorization from the MNE. Therefore, the researcher applied to the MNE for
authorization to carry out the study in the Bilgi Primary School at the beginning of the
first term. After obtaining the authorization, the researcher started the first phase of the
study. At the beginning of the first term, the participants were informed about the
course objectives and assessment procedures. The 4™, 5™ and 6" graders were asked to
prepare a portfolio which would include their work on the subject of the week. Portfolio
assessment was one way of assessing the participants on a continuous basis.

Having completed the first phase of the study, the researcher decided on the
elicitation techniques to be used in the study. As stated earlier, the main data collection
instrument was the learner questionnaire composed of 21 items. Having piloted it, the
researcher made necessary modifications and administered it to 150 young language
learners. As the study involved 4 grades where English was taught as a foreign
language, the questionnaire was administered in 4 sessions. Each session lasted about
40 minutes, which was equal to one class hour. Before distributing the questionnaires to
the classes for which the researcher as teacher was not responsible, the researcher
introduced himself. The researcher explained the nature of the research and the purpose
of the questionnaire to the participants after handing out the learner questionnaires. The
participants were asked to write their classes, ages, and genders on the first page of the
questionnaire. However, they were not required to write their names. The researcher
stated that their responses to the items were very significant for the study to be healthy.

Because some of the items were constructed for the 7™ graders, the younger learners
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were notified that they were only required to answer the first items if there were two
options. However, the 7" graders were told that they had to answer the second item if
there were two options.

The second data collection instrument as a supplement to the learner
questionnaire was a semi-structured interview. In order to gain in-dept insight into the
participants’ responses to the items on the questionnaire, the learner interview was
conducted in four sessions with 4 grades. Before each session began, the interviewees
were informed on the purpose of the interview. The interview sessions were conducted
sitting side-by-side with the interviewees in order to convey the message that the
interaction was meant to be cooperative rather than confrontational, which is
recommended by Nunan (2005). The physical positioning of the researcher and the

interviewees was beneficial for reducing anxiety of the interviewees.
3.6. Data Analysis

Having constructed, piloted, and administered the elicitation instruments
mentioned above, the researcher moved to the next stage of the study: to analyse the
data obtained.

For the purpose of getting insight into young language learners’ perspectives on
assessment, the data obtained by means of the learner questionnaire plays an important
role. The data from the learner questionnaire was computed according to scales
depending on the participants’ grades and genders. After that, the data was described in
the form of percentages. In addition, the data from each item was presented on a bar
graph and frequency table.

Having analysed the data gathered by means of the learner questionnaire, the
researcher went on to analyse the learner interview by listening to the tape-recorded
sessions, which enabled the researcher to group the interview data into categories based
on the research questions. The data from the learner interview are presented in the form
of anecdotal notes when and where necessary to support the data from the learner

questionnaire in the discussion chapter.
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This chapter provided in-dept information on the methodological aspects of the
study such as the context where the study was carried out, the participants involved, and
the data collection instruments employed, etc. The following chapter deals with the
presentation of the results gathered by means of the learner questionnaire.
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CHAPTER 4

RESULTS

The present study is aimed at investigating the perspectives of young learners of
English in the primary school toward assessment process.

In this chapter the results obtained from the learner questionnaire which is
composed of 21 items are presented. Each item is presented in graphs which
demonstrate the percentages of the participants’ responses. In addition, the frequency
tables which show the number of responses to the items are included with the aim of
supporting the graphs.

Section 4.2. presents the results obtained from the items related to assessment
itself, which is composed of two subcategories, formative and summative assessment.
In section 4.3., the results of the data obtained from the items related to test anxiety are
presented. The results concerning portfolio assessment are provided in section 4.4.
Section 4.5. provides the analysis of the data which is related to self-assessment.

Finally, in section 4.6., the results of the data concerning peer-assessment are included.

4.1. Items related to Assessment

This sections aims to present the results obtained from the following 6 items
concerning young learners’ insights about assessment. Here the items are divided into
two parts: formative and summative assessment.

4.1.1. Formative Assessment

Attitudes of the participants towards formative assessment are investigated

through 3 items. The results obtained from the items 3, 4, and 7 in learner questionnaire

reflect young learners’ insights about formative assessment.

26



Item 3: | want my teacher to give me feedback after an exam so that | can

correct my mistakes.

The following graph presents the results obtained from young learners’

responses to item 3 in the questionnaire.

Graph 1 The percentages of the participants’ responses to item 3.
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Table 1 The frequencies of the participants’ responses to item 3.

boys girls
Grade Yes No Yes No
f % f % f % f %
4th graders 15 100 0 0 14 100 O 0
5th graders 14 100 0 0 17 100 O 0
6th graders 17 100 0 0 23 100 O 0
7th graders 30 100 0 0 20 100 O 0

On looking at the values given above we see that all the participants in 4™, 5",
6" and 7" grade say that they want their teachers to give them feedback after an exam
so that they can correct their mistakes, which indicates that young language learners are

aware of the importance of feedback on their language learning process.
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Item 4: | do not think that I show my actual success on written exams.

The following graph presents the results obtained from young learners’

responses to item 4 in the questionnaire.

Graph 2 The percentages of the participants’ responses to item 4.
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Table 2 The frequencies of the participants’ responses to item 4.

boys girls
Grade Yes No Yes No
f % f % f % f %
4th graders 15 100 0 0 14 100 O 0
5th graders 14 100 0 0 17 100 O 0
6th graders 17 100 0 0 23 100 O 0
7th graders 27 90 3 10 14 70 6 30

According to the values presented on graph illustrated above, all the participants
in 4" 5" and 6™ grades tend to believe that they do not show their actual success on
written exams. On the other hand 10% of boys and 30% of girls from the 7™ grade do
not agree with the statement, which means they show their actual success on written

exams.
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Item 7: | want my success to be assessed for the entire term.

The following graph presents the results obtained from young learners’

responses to item 7 in the questionnaire.

Graph 3 The percentages of the participants’ responses to item 7.
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Table 3 The frequencies of the participants’ responses to item 7.

boys girls
Grade Yes No Yes No
f % f % f % f %
4th graders 15 100 0 0 14 100 O 0
5th graders 14 100 0 0 17 100 O 0
6th graders 17 100 0 0 23 100 O 0
7th graders 27 90 3 10 20 100 O 0

In spite of the fact that 10% of boys in 7" grade do not support the idea that the
teacher should assess their success for the entire term, a great deal of learners agree with
the item and state that they want their teachers to assess them in a formative way taking

into account the process they pass through.
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4.1.2. Summative Assessment

Attitudes of the participants towards summative assessment are investigated
through 3 items. The results obtained from the items 5, 6, and 13 in learner

questionnaire reflect young learners’ insights about summative assessment.

Item 5: | want my teacher to assess me only by means of written exams.

The following graph presents the results obtained from young learners’

responses to item 5 in the questionnaire.

Graph 4 The percentages of the participants’ responses to item 5.
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Table 4 The frequencies of the participants’ responses to item 5.

boys girls
Grade Yes No Yes No
f % f % f % f %
4th graders 0 0 15 100 0 0 14 100
5th graders 0 0 14 100 0 0 17 100
6th graders 0 0 17 100 0 0 23 100
7th graders 1 333 29 96.66 4 20 16 80

The findings seem to indicate that 100% of young learners of English in 4", 5™

6™ grades do not prefer their teachers to assess them only by means of written exams
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whereas 3,33% of boys and 20% of girls in 7" grade agree with the statement. However,
the findings demonstrate that an overwhelming majority of the participants want their

teachers to use other ways of assessment supporting written exams.

Item 6: | think that written exams carried out during the term are enough
for me to show my success.

The following graph presents the results obtained from young learners’

responses to item 6 in the questionnaire.

Graph 5 The percentages of the participants’ responses to item 6.
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Table 5 The frequencies of the participants’ responses to item 6.

boys girls
Grade Yes No Yes No
f % f % f % f %
4th graders 0 0 15 100 0 0 14 100
5th graders 0 0 14 100 0 0 17 100
6th graders 0 0 17 100 0 0 23 100
7th graders 8 2666 22 7333 8 40 12 60

A great deal of students’ responses seems to indicate that written exams carried
out during the term are not enough for the learners to show their success. However, the
percentage of students in 7™ grade who agree with the item is lower than the other
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grades. 26,66% of boys and 40% of girls in 7" grade tend to agree with the item which

suggests that written exams are satisfying for enabling them to show their success.

Item 13: | think that my teacher will be able to make accurate judgment
about me with a single exam.
The following graph presents the results obtained from young learners’

responses to item 13 in the questionnaire.

Graph 6 The percentages of the participants’ responses to item 13,
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Table 6 The frequencies of the participants’ responses to item 13.

boys girls
Grade Yes No Yes No
f % f % f % f %
4th graders 0 0 15 100 0 0 14 100
5th graders 0 0 14 100 0 0 17 100
6th graders 0 0 17 100 0 0 23 100
7th graders 2 6.66 28 93.33 1 5 19 95

According to the findings presented on graph 6, an overwhelming majority of
learners state that their teacher will not be able to make accurate judgment about their
performances on a single exam, which means that most of the participants are critical
about the judgment based on a single exam. As seen above, only 5% of girls and 6,66%

of boys tend to have positive attitude to the item.

32



4.2. Items related to Test Anxiety

The items presented under the term, test anxiety, aims to investigate young
language learners’ perspectives about anxiety which is the consequence of written
examinations. The results obtained from the items 1 and 2 in learner questionnaire
reflect young language learners’ perspectives on test anxiety they feel before or during
exams. The first item aims to investigate if learners feel anxious before or during
examinations. The second one, which includes optional item for the 7" graders who do
not prepare portfolio for their assessment, aims to provide an insight into the effect of

portfolio assessment on language learners’ anxiety resulting from assessment process.
Item 1: | feel anxious before and during examinations.

The following graph presents the results obtained from young learners’

responses to item 1 in the questionnaire.

Graph 7 The percentages of the participants’ responses to item 1.
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Table 7 The frequencies of the participants’ responses to item 1.

boys girls
Grade Yes No Yes No
f % f % f % f %
4th graders 15 100 0 0 14 100 O 0
5th graders 14 100 0 0 17 100 O 0
6th graders 17 100 0 0 23 100 O 0
7th graders 25 8333 5 16,66 19 95 1 5

As it is shown on graph 7, almost all of the young learners agree with the

statement that they feel anxious before and during written exams. However, 12% of the

7™ graders do not agree with the statement, which appears to mean that written exams

do not lead to test anxiety for them.

Item 2: a) | do not feel anxious while preparing portfolio.

b) I would not feel anxious if I prepared portfolio

The following graph presents the results obtained from young learners’

responses to item 2 in the questionnaire.

Graph 8 The percentages of the participants’ responses to item 2.
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Table 8 The frequencies of the participants’ responses to item 2.

boys girls
Grade Yes No Yes No
f % f % f % f %
4th graders 15 100 0 0 14 100 O 0
5th graders 14 100 0 0 17 100 O 0
6th graders 17 100 0 0 23 100 O 0
7th graders 30 100 0 0 20 100 O 0

The values given above suggest that all young learners who are between the 4th
and 6™ grades think that they do not feel anxious while preparing their portfolios.
Similar to the results obtained from the learners between the 4th and 6" grades, 100% of
the 7th grade language learners, who are familiar with portfolio; but do not prepare it,
believe that they would not feel anxious if they prepared portfolio.

4.3. Items related to Portfolio Assessment

The items presented under the term, portfolio assessment, aims to obtain young
language learners’ perspectives about portfolio which is used to assess their language
performance on an ongoing basis as mentioned in Chapter 2. Items 9, 10, 11, 12, 14, 16,
19, 21 in learner questionnaire are designed to investigate whether or not portfolio
contributes to language learning of the participants. Items 9, 12, 14, 19, 21 include an

optional item for the 7™ graders to provide their views.

Item 9: a) | think that my teacher will be objective while assessing my
portfolio.

b) I would think that my teacher will be objective while assessing
my portfolio.

The following graph presents the results obtained from young learners’

responses to item 9 in the questionnaire.
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Graph 9 The percentages of the participants’ responses to item 9.
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Table 9 The frequencies of the participants’ responses to item 9.

boys girls
Grade Yes No Yes No
f % f % f % f %
4th graders 15 100 0 0 14 100 O 0
5th graders 14 100 0 0 17 100 O 0
6th graders 17 100 0 0 23 100 O 0
7th graders 29 96.66 1 3.33 20 100 O 0

The values given above show that an overwhelming majority of the participants
are confident of their teachers’ objective judgment on their learning. Only one learner in
7" grade thinks that the teacher will be subjective while assessing his/her work.

Item 10: 1 do not think that a portfolio is useful for us.

The following graph presents the results obtained from young learners’

responses to item 10 in the questionnaire.
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Graph 10 The percentages of the participants’ responses to item 10.
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Table 10 The frequencies of the participants’ responses to item 10.

4th
5th
6th
7th

boys
Grade Yes No Yes
f % f % f %
graders 0 0 15 100 0 0
graders 0 0 14 100 0 0
graders 0 0 17 100 0 0
graders 3 10 27 90 0 0

girls
No
f %
14 100
17 100
23 100
20 100

When looking at the percentages obtained from item 10 which questions the

usefulness of portfolio from the participants’ perspective, we see that young learners

whose age varies from 10 to 13 find portfolio useful. Only 10% of boys in 7" grade

have negative opinion towards portfolio.

Item 11: 1 go on learning with my portfolio outside school hours.

The following graph presents the results obtained from young learners’

responses to item 11 in the questionnaire.
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Graph 11 The percentages of the participants’ responses to item 11.
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Table 11 The frequencies of the participants’ responses to item 11.

boys
Grade Yes No
f % f
4th graders 15 100 0
5th graders 14 100 0
6th graders 17 100 0
7th graders 28 9333 2

girls
Yes No
% f % f %
0 14 100 O 0
0 17 100 O 0
0 23 100 O 0
6.66 20 100 O 0

The responses of 150 young language learners tend to show that almost all of the

young language learners agree with the statement which indicates that they go on

learning outside their school hours preparing their portfolios. As seen in the graph

above, only two 7" graders appear to disagree with the statement. From the results

presented above, portfolio is believed to promote continuous learning of the target

language by the majority of the participants.
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Item 12: a) A portfolio encourages me to learn.
b) A portfolio would encourage me to learn.

The following graph presents the results obtained from young learners’

responses to item 12 in the questionnaire.

Graph 12 The percentages of the participants’ responses to item 12.
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Table 12 The frequencies of the participants’ responses to item 12,

boys girls
Grade Yes No Yes No
f % f % f % f %
4th graders 15 100 0 0 14 100 O 0
5th graders 14 100 0 0 17 100 O 0
6th graders 17 100 0 0 23 100 O 0
7th graders 30 100 0 0 20 100 O 0

The values presented above seem to demonstrate that all the participants who are
between the 4™ and 6™ grades believe that preparing portfolio encourages them to learn
English, which suggests that portfolio promotes a motivating language learning
atmosphere for young learners. The 7" graders, who are familiar with portfolio but do

not prepare it this year, also state that portfolio would be motivating for them.

39



Item 14: a) A portfolio discourages me to learn English.

b) A portfolio would discourage me to learn English.

The following graph presents the results obtained from young learners’

responses to item 14 in the questionnaire.

Graph 13 The percentages of the participants’ responses to item 14.
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Table 13 The frequencies of the participants’ responses to item 14.

boys girls
Grade Yes No Yes No
f % f % f % f %
4th graders 0 0 15 100 0 0 14 100
5th graders 0 0 14 100 0 0 17 100
6th graders 0 0 17 100 0 0 23 100
7th graders 0 0 30 100 0 0 20 100

Looking at the findings obtained from item 14, we see that all the participants
regardless of differences in terms of grade, age, and gender have positive attitudes

toward portfolio. They all state that portfolio does not discourage them to learn English.
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Item 16: | think that preparing a portfolio next year is unnecessary.

The following graph presents the results obtained from young learners’

responses to item 16 in the questionnaire.

Graph 14 The percentages of the participants’ responses to item 16.
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Table 14 The frequencies of the participants’ responses to item 16.

boys girls
Grade Yes No Yes No
f % f % f % f %
4th graders 0 0 15 100 0 0 14 100
5th graders 0 0 14 100 0 0 17 100
6th graders 0 0 17 100 0 0 23 100
7th graders 13 4333 17 56.66 7 3% 13 65

From the results above, it is clear that most of the learners who took part in the
study indicate that they should go on preparing portfolio the next year. On the other
hand, 43,33% of boys and 35% of girls in the 7" grade appear to agree with the

statement thinking that it is unnecessary to use portfolio in learning English.
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Item 19: a) I think that my teacher will be subjective while assessing our
portfolios.
b) I would think that my teacher will be subjective while assessing

our portfolios.

The following graph presents the results obtained from young learners’
responses to item 19 in the questionnaire.

Graph 15 The percentages of the participants’ responses to item 19.
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Table 15 The frequencies of the participants’ responses to item 19.

boys girls
Grade Yes No Yes No
f % f % f % f %
4th graders 0 0 15 100 0 0 14 100
5th graders 0 0 14 100 0 0 17 100
6th graders 0 0 17 100 0 0 23 100
7th graders 1 333 29 96.66 0 0 20 100

The percentages above tend to show that almost all of the participants believe
that their teachers will not be subjective while assessing their portfolios. Only 3,33% of
boys in the 7" grade think that the teacher will be subjective. It is obvious that young

learners, who took part in the study, rely on their teachers’ judgments on their learning.
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Item 21: a) | want to continue preparing a portfolio next year.

b) I would like to prepare a portfolio next year.

The following graph presents the results obtained from young learners’

responses to item 21 in the questionnaire.

Graph 16 The percentages of the participants’ responses to item 21.
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Table 16 The frequencies of the participants’ responses to item 21.

boys girls
Grade Yes No Yes No
f % f % f % f %
4th graders 15 100 0 0 14 100 O 0
5th graders 14 100 0 0 17 100 O 0
6th graders 17 100 0 0 23 100 O 0
7th graders 19 6333 11 36.66 13 65 7 35

The values presented on graph 16 suggest that the majority of the learners agree
with the statement that they want to go on preparing portfolio the following year, which
means that they have positive attitudes toward portfolio study. However, the responses
obtained from the 7" graders show that an average 35% of the learners do not want to

prepare it.
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4.4. Item related to Self-Assessment

The following item which is the 8" item in learner questionnaire is aimed to
obtain the participants’ insights about self-assessment. The item investigates if the
participants monitor their own progress in the target language assessing their own
performances with the help of portfolio. The item includes an optional item for the 7"

graders who are assessed in a summative way and do not prepare portfolio.

Item 8: a) | think that | can monitor my own progress with the help of my
portfolio.

b) I would monitor my own progress if | prepared portfolio.

The following graph presents the results obtained from young learners’
responses to item 8 in the questionnaire.

Graph 17 The percentages of the participants’ responses to item 8.
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Table 17 The frequencies of the participants’ responses to item 8.

boys girls
Grade Yes No Yes No
f % f % f % f %
4th graders 15 100 0 0 14 100 O 0
5th graders 14 100 0 0 17 100 O 0
6th graders 17 100 0 0 23 100 O 0
7th graders 27 90 3 10 19 95 1 5

As it is showed above, all the 4™, 5™, and 6" graders think that they can monitor
their own progress with the help of their portfolios. 1% of boys and 5% of girls in 7"
grade, on the other hand, do not think that they would monitor their own progress if
they prepared it. It is clear from the results that most of the participants, regardless of
their grades, believe that they can have the chance of monitoring their own language
learning by preparing a portfolio.

4.5, Item related to Peer-Assessment

This section aims to obtain young language learners’ perspectives on one of the
most important components of portfolio, peer-assessment. Items 15, 17, 18, 20 in
learner questionnaire investigate if the participants have positive attitudes toward their

peers’ comments on their works.
Item 15: @) | make use of my friends’ ideas by sharing my portfolio with them.
b) 1 would make use of my friends’ ideas by sharing my portfolio with

them.

The following graph presents the results obtained from young learners’

responses to item 15 in the questionnaire.
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Graph 18 The percentages of the participants’ responses to item 15.
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Table 18 The frequencies of the participants’ responses to item 15.

boys girls
Grade Yes No Yes No
f % f % f % f %
4th graders 12 80 3 20 11 786 3 21.4
5th graders 11  78.6 3 214 17 100 O 0
6th graders 17 100 0 0 23 100 O 0

7th graders 18 60 12 40 8 40 12 60

It is clear from the percentages presented above that more than half of the
participants tend to make use of their friends’ ideas by sharing their portfolios with
them. It seems that they have a positive attitude to their peers’ feedback on their work.
However, 60% of the girls and 40% of the boys in the 7" grade disagree with the

statement, which indicates that they have a negative attitude toward peer feedback.

Item 17: a) | give new ideas to my friends by observing their portfolios.
b) I would give new ideas to my friends by observing their

portfolios.

The following graph presents the results obtained from young learners’

responses to item 17 in the questionnaire.
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Graph 19 The percentages of the participants’ responses to item 17.
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Table 19 The frequencies of the participants’ responses to item 17.

Grade

4th graders
5th graders
6th graders
7th graders

f
12
11
17
17

boys
Yes No
% f
80 3
78.6 3
100 0
56.66 13

girls
Yes No
% f % f %
20 11 786 3 21.4
21.4 17 100 O 0
0 22 957 1 4.3
43.33 6 30 14 70

The values presented above demonstrate that more than half of the learners state

that they give new ideas to their friends by examining their portfolios. In spite of the

fact that most of the girls have positive attitudes toward giving feedback to their friends,

70% of the girls in the 7™ grade indicate that they would be unwilling to share their
ideas with their friends on their portfolios. In addition, it is obvious that the percentage

of boys in the 7" grade who has negative ideas on giving feedback to their friends is

higher than boys in the other grades.
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Item 18: a) |1 do not want to observe my friends’ portfolios.
b) I would not like to observe my friends’ portfolios.

The following graph presents the results obtained from young learners’

responses to item 18 in the questionnaire.

Graph 20 The percentages of the participants’ responses to item 18.
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Table 20 The frequencies of the participants’ responses to item 18.
boys girls
Grade Yes No Yes No

% f % f % f %
133 13  86.7 3 214 11 78.6

5th graders 214 11 786 0 100 17 0
6th graders 100 17 0 2 87 21 91.3

7th graders 10 3333 20 6666 14 70 6 30

4th graders

O W N —h

As presented on graph 20, 86,7% of boys and 78,6% of girls in the 4™ grade,
78,6 of boys and 100% of girls in the 5™ grade, and 100% of boys and 91,3% of girls in
the 6™ grade are against the statement, which suggests that most of the participants want
to observe their friends’ work. While most of the girls, especially those who are in the
4™ 5™ and 6™ grades, seem to be against the statement, most of the girls in the 7" grade

indicate that they do not want to observe their friends’ portfolios.
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Item 20: @) I do not want my friends to comment on my portfolio.
b) I would not like my friends to comment on my portfolio.

The following graph presents the results obtained from young learners’

responses to item 20 in the questionnaire.

Graph 21 The percentages of the participants’ responses to item 20.
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Table 21 The frequencies of the participants’ responses to item 20.
boys girls
Grade Yes No Yes No

% f % f % f %
26.7 11 73.3 4 286 10 714
5th graders 286 10 71.4 1 59 16 94.1
6th graders 5.9 16  94.1 1 43 22 95.7

7th graders 23 7666 7 2333 14 70 6 30

4th graders
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When looking at the values obtained from item 20, we see that more than half of
the young language learners indicate that they want their friends to comment on their
portfolios so that they can have the opportunity to see their strengths and weaknesses.
However, the majority of the 7" graders seem to think that they would refuse to receive
comments on their portfolios if they prepared portfolio.

This chapter has presented the results obtained from the learner questionnaire

composed of 21 items. It is observed that an overwhelming majority of the participants
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are in favour of formative ways of assessment. However, some of the participants from
the 7" grade do not prefer to be assessed through portfolio assessment, which is one of
the tools of formative assessment, next year. The following chapter aims to discuss the

findings presented on this chapter.
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CHAPTER 5

DISCUSSION

The aim of the present study was to investigate the perspectives of young
language learners towards assessment in terms of formative and summative ways. Since
the subjects are young language learners of English as a foreign language, the study was
carried out in a public primary school. As mentioned previously (see Chapter 3), the
learner questionnaire and semi-structured interview were employed to elicit the
subjects’ views. In this chapter, the findings obtained by means of data collection
instruments will be discussed. The interview data will be presented in the form of
anecdotal notes when and where necessary.

The following research questions formulated to conduct the study will lead the

chapter:

1. What are the perspectives of young language learners on assessment in terms of
formative assessment?

2. What are the perspectives of young language learners on assessment in terms of
summative assessment?

3. What are the perspectives of young language learners on test anxiety they
experience due to written or oral exams?

4. What are the perspectives of young language learners on portfolio assessment
which is used to assess their performance on language learning?

5. What are the perspectives of young language learners on self-assessment?

6. What are the perspectives of young language learners on peer-assessment?
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5.1. What are the perspectives of young language learners on assessment in terms

of formative assessment?

Assessment in language teaching, as stated earlier (see section 2.3.), is carried
out for different purposes in different ways. Language teachers in EFL settings assess
their learners to see to what extent their teaching is effective in terms of methods and
techniques applied in the process of teaching. Language learners, on the other hand,
need to be assessed so that they know to what extent they have achieved instructional
objectives. Teachers of English as a foreign language may want to keep their learners’
records of language performance on a continuous basis, which provide efficient
feedback on teaching and learning for teachers and learners in a formative way.

The findings obtained from items 3, 4, and 7 on the questionnaire (see Appendix
A) which were aimed to investigate the perspectives of young language learners
towards formative assessment is discussed in this section.

The basic aim of assessment of language learners is to provide language learners
with sufficient feedback, so that they see their strengths and weaknesses in the target
language, English. Harmer (2001) states that the teacher gives feedback because he/she
wants to affect his/her students’ language use in the future as well as commenting upon
its use in the past. Item 3 in the learner questionnaire revealed that all the participants
want their teachers to give them feedback after written examinations so that they can
correct their mistakes. One of the participants interviewed says:

“When | get feedback on my work, | have opportunity to see where | did well
and where | need to dwell on more. My portfolio helps me get helpful hints, so

that I correct my mistakes.”

As the students interviewed states, feedback helps language learners advance on
their goals they set in language learning. Portfolio, which is used as a formative
assessment tool, provides enough feedback. While the participants indicate the
importance of feedback in assessment, the results obtained from the item which

investigates if the students think that they are successful in written exams suggests that
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the 4™ 5™ and 6™ graders believe that they do not do well in written exams as they
wish. The interview with the participant from the 4™ grade reveals one of the reasons for

that negative feeling. The student says:

““I do not believe in my capability for language learning. So, | always think that |

will fail in written exams.”

As it can be seen clearly from the 4th graders’ response (see section 4.2.1.),
written exams may lower self-esteem, which leads language learners to think that they
will be unsuccessful. Brown (1994) indicates that language learners cannot carry out
cognitive or affective activity without some degree of self-esteem or belief in his/her
own capabilities for that activity.

The last data obtained from item 7, which was aimed to elicit young language
learners’ perspectives on formative assessment, suggests that an overwhelming majority
of the participants want their teachers to assess them on a continuous basis taking into
consideration their general performance for the whole term.

The findings above suggest that young language learners have positive attitudes
towards formative assessment, which may result from several factors. The learners may
wish to be assessed on an ongoing basis because they may think that they have enough
chance to achieve in language learning since they receive feedback on their performance
to correct their mistakes and they are assessed not only by means of written exams but
also by authentic ways of assessment. Language learners, especially the 4™ graders who
are unfamiliar with the target language and formal written examinations, may feel
secure while being assessed on an ongoing basis. In addition, they may think that
compared to written exams which has limited time, continuous assessment tools give
them enough time so that they do not feel pressurized. Finally, young language learners
who are good at spoken tasks may do badly in written tasks like written exams, which
may lead them to appreciate formative ways of assessment because formative tasks
require the use of all the skills necessary for communication in the target language.
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5.2. What are the perspectives of young language learners on assessment in terms

of summative assessment?

Summative assessment, as stated earlier (see section 2.3.), is concerned with the
product of language teaching for teachers and learning it for students, which does not
involve the process of learning and teaching while formative assessment does.
Language teachers usually apply summative assessment tools to see to what extent their
teaching and students’ learning reach instructional objectives because they are more
practical than formative assessment tools. Written exams are both easy and quick to
assess. By means of written exams, the teacher has opportunity to get an immediate
feedback on his/her teaching as the learners get feedback on their learning at the end of
teaching and learning process. However, traditional paper and pencil exams are strongly
criticized due to the disadvantages they have over ongoing assessment tools.

In this section, the perspectives of young language learners on summative way
of assessment are discussed based on the findings obtained from the items 5, 6, and 13
on the questionnaire (see Appendix A).

Language teachers have different ways to assess their learners depending on
their philosophy of teaching. Teachers who wish to assess his/her learners in a
traditional way focusing on the outcomes of teaching and learning generally prefer
written exams without taking into account the process of learning. However, almost all
the participants disagree with the idea of being assessed only by means of traditional
paper and pencil exams. The interview data also supports the findings obtained from the

questionnaire item. The participant from the 5" grade says:

“I do not want my teacher to assess me only by means of written exams, for I am
usually unfamiliar with the questions on exam papers. In addition, | believe that
I am good at speaking but not at writing. So, | usually make spelling mistakes
while answering the questions, which affects my performance in a negative

way.
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The interview data suggests that language aptitude may affect the performance
of test takers in a negative way if they are not good at written language. Cohen (1994)
states that the variation across students that some may have better visual or auditory
memory while some have better grammatical knowledge may have some effect on how
individual students perform on particular types of language assessment, which indicates
that language teachers should look for various ways so that all forms of language are
taken into consideration instead of dwelling on only one aspect of the target language.

As stated earlier (see section 2.3.), traditional paper and pencil exams, which are
the basic form of summative assessment, are carried out at the end of learning and
teaching process, especially at the end of each unit. In the context where the study was
done, the learners have an exam every month after completing a particular learning task.
That is, they are assessed two or three times a term. However, a majority of the
participants think that written exams they take a term are not enough for them to

succeed in language learning. One of the participants says:

“I may have a health problem. So, | may not be able to study hard for my exam
on the next day. Because of that, | may fail or do badly. However hard | study
for English for the whole term, I will be able considered a lazy student because |

have got a bad mark.”
Another student from the 7" grade adds:

“The exams we have in English are not related to our daily life. For example, we
will not fill in the blanks outside the classroom. Instead, we will communicate

with people. Sometimes I find written exams in English really unnecessary.”

The extracts above indicate that paper and pencil exams may lead language
learners to failure in the target language when the content is away from their needs for
learning a language. Besides, as the first extract states, physical and emotional problems
described by Cohen (1994) as a one-time performance factors that learners have before

or during examinations may affect their results negatively, which may discourage them
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from learning a foreign language. Regardless of considering the process learners go
through, our judgment about our students is bound to mislead us.

The result obtained from the last item reveals that an overwhelming majority of
the participants do not believe that their teachers will be able to judge them in a
negative or positive way by means of a single exam. This may stem from the teacher’s
approach of assessment leading him/her to apply various forms of assessment focusing

on both process and product.

5.3. What are the perspectives of young language learners on test anxiety they

experience due to written or oral exams?

Exams in education are considered as a source of anxiety for learners.
Particularly when they are based on the product of learning and teaching anxiety
learners experience goes up. Since product based assessment, which is called
summative assessment, is carried out at the end of a particular unit, students feel
pressurized to pass it, which results in anxiety occurring while studying for the exam
and reaching its peak during the exam. In spite of the fact that test anxiety is
experienced widely, it is seen a problem when it affects performance in language
learning. According to Brown (1994), it poses a problem for second language
acquisition as it lowers learners’ motivation for acquiring the target language.

The item reveals that almost all the young language learners are anxious before

and during written exams. One of the participants from the 7" grade interviewed says:

“My parents want me to get high grades so that I can go to a better high school
two years later. For them, exam results are very important, for they believe that
the results indicate if 1 will be able to pass OKS next year. Therefore, | feel

anxious.”
In the context where high grades are considered a sign of success by parents,

students may think that they have to succeed in exams for their parents, which may

cause anxiety. Besides, young learners enter student selection examination for high
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schools (OKS) at the end of 8" grade. Due to this exam at the end of a primary
education, students may feel that written exams are very important. Learners see that
written exams do not offer a second chance for them to retake it. Therefore, exams like
OKS are strongly criticized for their negative effects on young learners in Turkey. They
are considered to block education because, as Bailey (1998) claims, exams direct
curriculum. Students are led to think that some subjects at school are more significant
because the exam is composed of them rather than involving all the subjects taught at
school, which is bound to make subjects like English less important. Parents also force
their children not to focus on such subjects so much.

The last item on test anxiety suggests that portfolio assessment, which is one of
the forms for assessing learners’ performance on an ongoing way, does not result in
anxiety for the participants. Since the teacher and students collaborate in the assessment
process, portfolio may lower test anxiety. Language learners may feel more secure with
the help of a collaborative atmosphere, compare to a more threatening process of
assessment. The teacher facilitating language learners while assessing them develops
learners’ self-confidence, so that they do experience lower anxiety.

5.4. What are the perspectives of young language learners on portfolio assessment

which is used to assess their performance on language learning?

As mentioned earlier (see Chapter 4), the present study was carried out to
investigate the perspectives of young language learners on assessment through
formative and summative ways. To let them have some insights into formative
assessment ways in language learning, they were asked to prepare a portfolio which
would enable them to be assessed on a continuous basis. Having being assessed in a
summative way through traditional pencil and paper exams so far, the participants had
the chance of being monitored by means of a different type of assessment for the first
time. However, they were being assessed in a summative way so that they could
differentiate between the two ways of assessment.

The questionnaire items concerning portfolio assessment reveals that an

overwhelming majority of the participants have positive attitudes toward portfolio
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assessment. They state that portfolio motivates them to go on learning outside the
school. However, some of the participants from the 7" grade show their unwillingness
to be assessed through portfolio assessment for the next year. One of the 7" graders

interviewed says:

“We will have a very important exam at the end of the 8" grade in order to
apply to a better high school. Because of that, we will attend special course
centers to prepare for the test. We will not have enough time to prepare a
portfolio due to our limited time for OKS. In addition, English is not the subject

we have to study so hard because we do not have any questions in English.”

The extract above indicates that the 7" graders feel reluctant to prepare a
portfolio owing to the exam they will take at the end of the second semester, OKS.
Exam-oriented education in Turkey is considered to block effective teaching of the
curriculum, which is bound to hamper the target language. Due to the fact that English
is not the subject to be tested in OKS, students, particularly those at the 8" grade, see
subjects like English unnecessary. As Bailey (1998) points out, assessment drives
curriculum, or, more specifically, assessment drives students’ perceptions of what is
important in the curriculum. Therefore, young language learners focus on the subjects
such as Turkish, Maths, Science, etc. because of the content of the exam applied at the
end of the 8" grade. Besides, special course centers established to prepare learners for
the exams may increase their work load so much that they may find it hard to handle
extra works at school. We observe that the 8" graders spend most of their time at such
centers at weekdays and weekends. Therefore, the 7" graders foreseeing these days may
find portfolio a time consuming task for the next year.

While assessing language learners on a continuous basis through their portfolios,
we as language teachers encounter a problem of subjectivity in grading. However,
almost all the participants agree with the statement that their teachers will be objective
in assessing their portfolios. The reason for the learners to trust in their teachers may be
that they were clearly informed of the criteria for assessing their performance through

portfolio assessment beforehand, so that no ambiguity could exist. Moreover,
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collaboration between the teacher and language learners to fulfil their goals they have

already set may create a reliable atmosphere.
5.5. What are the perspectives of young language learners on self-assessment?

Paradigmatic shift toward a more learner-centered perspective in education
affects how we see the process of assessment. As language learners become more
actively involved in language learning, they take some responsibility for assessing their
own performance. Bailey (1998) indicates that self-assessment fosters autonomous
learning, so that learners can monitor their strengths and weaknesses and determine
where they need extra work.

Examining the results obtained from the learner questionnaire, we see that
virtually all the participants monitor their own progress in language learning with the
help of portfolio. In addition, the participants from the 7" grade who are assessed in a
summative way state that they would monitor their progress in the target language by
preparing portfolios. As mentioned earlier, the 7" graders were assessed on an ongoing
basis through portfolio assessment last year. One of the participants from the 7" grade

interviewed says:

““Last year we used to write paragraphs about our opinions on learning English
or fill in some forms to assess our own performance. Such activities helped us
notice where to study more. Because we always had our portfolios with us, we
could see our strengths and weaknesses. But we do not have chance to assess
ourselves after having written exams because we are not allowed to examine our

exam papers most of the time.

As the extract above suggests, self assessment enables language learners to gain
insight into their strengths and weaknesses. It also reveals that portfolio assessment
helps learners become more autonomous by providing them with opportunities to take
responsibility for making decisions concerning what is good, what needs to be

improved, etc. (Smolen et.al., 1995). However, it is clear from the extract that
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traditional paper and pencil exams do not let learners assess their own progress via self
assessment tasks. The learners have no chance to monitor their strengths and
weaknesses by examining their papers. Even if they have such an opportunity, they do
not exactly gain insight into the areas they should focus on since exams are composed
of a limited number of questions concerning the curriculum. That is, language teachers

cannot incorporate every topic covered on the curriculum into exam papers.
5.6. What are the perspectives of young language learners on peer-assessment?

Peer-assessment is an integrated part of formative assessment, which facilitates
learner-centered perspective in education. As learners become more autonomous in their
own learning processes, they get more control on assessing themselves and their peers.
Through portfolios, language learner cooperates with his/her peer, so that he/she makes
necessary adjustments on his/her work. In addition to communicating with their
teachers on their learning in a supporting atmosphere where the teacher has the role of a
facilitator rather than a judge, learners collaborate with their peers on the target
language, which strengthens the communication between learners (Brown 1998, Puhl
1997).

When the results obtained from the questionnaire items are examined, it is seen
that a majority of the participants agree that their peers’ comments on their works are
beneficial for them. They seem to consider peer assessment as a source for new
perspectives or strategies that may help them achieve in learning a foreign language
since they exchange them with their peers. Gaining new insights into his/her peers’
learning strategies, a language learner may find it useful to apply them to his/her
learning, which creates collaborative rather than a competitive atmosphere. However,
some of the participants from the 7" grade appear to have negative attitudes toward the
involvement of their peers in assessing their performance on the target language,
indicating that they would not share their portfolios with their peers. One of the

interviewees from the 7" grade says:
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“I wouldn’t want to share my portfolio with my friends because they would make
fun of my works. In addition, | would feel ashamed when | see others’ works if
they were better than mine. So, my friends’ negative comments on my portfolio

would decrease my motivation to learn English.”

As it is stated in the extract above, the learners think that when they share their
portfolios with their peers, they will feel humiliated, which is bound to affect their
motivation for learning the target language. According to Cook (1991) learners may
find it difficult to learn a second language in the classroom if they have no motivation.
Besides, introversion of a learner may lead to negative attitudes toward peer assessment,
for introverted learners feel embarrassed while expressing their opinions. However, as
Ellis and Brewster (2002) suggests, we as language teachers can select the pairs of
learners who work together in a cooperative way, so that we can construct a friendly

atmosphere where the learners support each other.
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CHAPTER 6

CONCLUSION

This chapter is first aimed to draw a conclusion to the present study
summarizing the results obtained through learner questionnaire and interview based on
the research questions. Then, the limitations faced when conducting the study are
explained. Having explained the limitations of the study, the researcher provides
pedagogical implications of the study. Finally, the chapter ends with suggestions for

future researches on the assessment of foreign language performance of learners.

6.1. Summary and Conclusion

The present study was carried out in a state primary school with 150 young
learners of English as a foreign language based on the research questions concerning the
assessment of young language learners’ performance.

What the perspectives of young language learners towards assessment in terms
of formative and summative assessment was our primary question to be investigated. It
was revealed from learner questionnaire that an overwhelming majority of the
participants were in favour of being assessed on a continuous basis. Through formative
assessment language learners had an opportunity to see their strengths and weaknesses,
which would help them to take necessary steps to improve their performance in the
target language. On the other hand, the findings concerning summative assessment
suggested that summative assessment was seen as an inappropriate way to assess the
whole performance of language learners since it focused on written form of language.
Furthermore, most of the participants indicated that they experienced test anxiety during
traditional paper-and-pencil exams, which resulted in negative attitudes towards
summative assessment.

Teachers make use of alternative ways of assessment to assess their learners on

an ongoing way. Portfolios are preferred as a formative tool by language teachers. In the
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present study, the participants were assessed through learner portfolios. The findings
concerning portfolio assessment indicated that the participants had positive attitudes
towards portfolio assessment. Through portfolios, learners could monitor their progress
in the target language over time. Besides, they indicated that portfolio assessment
lowered their anxiety as they were assessed on an ongoing way compared to traditional
paper-and-pencil exams. However, some of the participants from the 7™ grade were
against being assessed through learner portfolios due to the exam at the end of the 8"
grade. They thought that it would be a waste of time to prepare a portfolio, for they had
to study for OKS at the 8™ grade. Moreover, since the 7" graders are on the eve of
adolescence, they may have be critical of innovative assessment tools they are not
accustomed to.

Learner portfolios enable language learners to assess themselves and their peers.
Self and peer assessment were regarded as authentic ways of assessment by the vast
majority of the participants. They pointed out that through self and peer assessment they
gained new insights into the process of their own language learning, which enabled
them to monitor their strengths and weaknesses. However, a minority of the participants
expressed their negative opinions on peer assessment. They stated that negative
comments of their peers would discourage them from learning the language. The
interview data showed that learners would feel humiliated when their peers criticize

their work.
6.2. Limitations

The present study was carried out to investigate the perspectives of young
language learners towards assessment through formative or summative way. However,
during the implementation of the study the researcher faced some obstacles.

An overwhelming majority of the participants had never experienced long term
English courses with a single teacher. Some of them had been taught by teachers who
had no experience in foreign language teaching. Owing to the earthquakes in 1999 in

the province of Duzce, the shortage of experienced teachers and damaged schools for
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about 4 years had resulted in poor performance in learners, particularly at the 6™ and 7™

grades.
6.3. Pedagogical Implications

The present study highlights several points language teachers should take into
consideration before assessing young learners of English. The study reveals that young
language learners are in favour of formative ways of assessment since they are assessed
on a continuous basis without being labeled as successful or lazy learners after
traditional paper-and-pencil exams.

Moreover, it is clear from the findings based on the learner questionnaire and
interview that language learners at the 7" grade may have negative attitudes toward
portfolio assessment due to the exam they take at the end of the 8" grade. Since the
exam at the end of the 8" grade ignores English which is taught for 5 years in primary
schools, learners may have a misconception that English is not so significant for their
future lives. OKS may, therefore, hamper foreign language teaching in Turkey. OKS
should be questioned for its advantages and disadvantages over young learners in
Turkey. In addition, the fact that the 7" graders are on the eve of adolescence may result

in these negative perspectives towards innovative assessment tools.
6.4. Insights into Future Research

In the present study, the perspectives of young language learners towards
assessment in terms of formative and summative ways were explored. Young language
learners who took part in the study were asked to prepare portfolios so that they could
be assessed on an ongoing basis, which helped them differentiate between formative
and summative assessment tools. Another study can be carried out to investigate the
perspectives of language teachers on language assessment in terms of formative and
summative assessment. Since language teachers are those who are responsible for the
selection of assessment way in language classrooms, their perspectives would provide

significant implications for foreign language teaching. In addition, a comparative study
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can be carried out to investigate the perspectives of young and adult foreign language

learners on formative and summative assessment.
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APPENDIX A

LEARNER QUESTIONNAIRE
(TURKISH)

Merhaba Arkadaslar!
Simdi beraber bir anket
dolduralim mi?

Hadi o zaman arka
sayfayi agalim ve

ciimleye
_,{/"ﬂ‘/l X katiliyorsak giilen
AN ylizi;
Q\//"; katiimiyorsak

somurtan ylzu
karalayalim.

Sevgili Ogrenciler,

Bu anket sizlerin Ingilizce dersinde yapilan degerlendirme ile ilgili genel
disiinceleriniz ve hazirladiginiz portfolyo dosyasina olan bakisiniz hakkinda
bilgi almak amaci ile hazirlanmistir. Baska bir amagla kullaniimayacaktir.
Ankete isminizi yazmayabilirsiniz. Ankete vereceginiz samimi yanitlar saghkl
ve dogru sonuglar almamiz igin 6nemlidir.

Katkilariniz igin tesekkiir ederim.

I. Caglar DOGANDERE
Ingilizce Ogrt.
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1)Yazili sinav 6ncesinde ve yazili sinav esnasinda endiseleniyorum.

2) a)Portfolyo dosyasi hazirlarken sinav kaygisi yasamiyorum.

b)Portfolyo dosyasi hazirlasaydim sinav kaygisi yagamazdim.

3) Sinav sonucunda 6gretmenimin hatalarimi diizeltmem igin beni yonlendirmesini
istiyorum.

4) Yazih sinavlarda basari durumumu tam olarak gésterebildigimi diiginmtyorum.

5) Ogretmenimin beni sadece yazili sinavlarla degerlendirmesini istiyorum.

6) Dénem iginde yapilan sinavlarin basarimi gdéstermemde yeterli oldugunu
disindyorum.

7) Ingilizce dersinde bir dénem boyunca gésterdigim basarinin degerlendirilmesini
istiyorum.

8) a)Portfolyo dosyasi ile kendi ilerlememi gézlemleyebilecegimi dlistiniyorum.

b)Portfolyo dosyasi hazirlasaydim kendi ilerlememi go6zlemleyebilirdim.

9) a)Portfolyo dosyami degerlendirirken 6gretmenimin tarafsiz olacagina inaniyorum.

b)Portfolyo dosyami degerlendirirken 6gretmenimin tarafsiz olacagini
disuniirdiim.

10) Portfolyo dosyasinin bize bir yarari oldugunu distnmiyorum.

11) a)Portfolyo dosyasi hazirlayarak okul diginda da 6grenmeye devam ediyorum.

b)Portfolyo dosyasi hazirlasaydim okul digsinda da 6grenmeye devam ederdim.

Evet Hayir
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Evet Hayir

©
12) a)Portfolyo dosyalari beni 6grenmeye tesvik ediyor.
b)Portfolyo dosyasi beni 6grenmeye tesvik ederdi. ©
13) Ogretmenimin bir sinavla hakkimda bir yargiya varacagina inaniyorum.
14) a)Portfolyo dosyasi hazirlamak Ingilizce 6grenme istegimi kiriyor.
b)Portfolyo dosyasi hazirlamak ingilizce 6grenme istegimi kirardi. ©
o ©
15) a)Portfolyo dosyami arkadaslarimla paylasarak onlarin fikirlerinden yararlaniyorum.
b)Portfolyo dosyami arkadaslarimla paylasarak onlarin fikirlerinden @
yararlanirdim.
©

16) Gelecek yil portfolyo dosyasi hazirlamanin gereksiz oldugunu
distintyorum.

17) a)Arkadaslarimin portfolyo dosyalarina bakarak onlara yeni fikirler veriyorum.

b)Arkadaslarimin portfolyo dosyalarina bakarak onlara yeni fikirler verirdim.

18) a)Arkadaslarimin portfolyo dosyasina bakmak istemiyorum.

b)Arkadaslarimin portfolyo dosyasina bakmak istemezdim.
19) a)Ogretmenimin portfolyo dosyalarimizi degerlendirirken tarafli davranacagini

disuntyorum.

b)Ogretmenimin portfolyo dosyamizi degerlendirirken tarafli davranacagini
disuniirdiim.

20) a)Arkadaslarimin portfolyo dosyam hakkinda yorum yapmasini istemiyorum.

b)Arkadaslarimin portfolyo dosyam hakkinda yorum yapmasini istemezdim.

21) a)Portfolyo dosyasi hazirlamayi gelecek yil da strdirmek istiyorum.

© 066 6 © 60 60 ©

b)Gelecek yil portfolyo dosyasi hazirlamak isterdim.

Portfolyo dosyasi hazirlamak konusunda yukaridakiler disinda paylasmak istediginiz

fikriniz varsa buraya yazabilirsiniz.
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APPENDIX B

LEARNER QUESTIONNAIRE
(ENGLISH)

<
®
(7

1) | feel anxious before and during examinations.

2) a) | do not feel anxious while preparing portfolio.

b) | would not feel anxious if | prepared portfolio.

©O © O

3) I want my teacher to give me feedback after an exam so that | can correct
my mistakes.

4) | do not think that | show my actual success on written exams.

5) | want my teacher to assess me only by means of written exams.

6) | think that written exams carried out during the term are enough for me to
show my success.

7) | want my success to be assessed for the entire term.

8) a) | think that | can monitor my own progress with the help of my portfolio.

b) | would monitor my own progress if | prepared portfolio.

9) a) | think that my teacher will be objective while assessing my portfolio.

b) | would think that my teacher will be objective while assessing my
portfolio.

10) | do not think that a portfolio is useful for us.

© 0 060 0 O
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11) | go on learning with my portfolio outside school hours.

DO © O®Z
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12) a) A portfolio encourages me to learn.

b) A portfolio would encourage me to learn.
13) | think that my teacher will be able to make accurate judgment about me
with a single exam.

14) a) A portfolio discourages me to learn English.

b) A portfolio would discourage me to learn English.

15) a) | make use of my friends’ ideas by sharing my portfolio with them.

b) | would make use of my friends’ ideas by sharing my portfolio
with them.
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16) | think that preparing a portfolio next year is unnecessary.
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17) a) | give new ideas to my friends by observing their portfolios.

b) | would give new ideas to my friends by observing their portfolios.

18) a) | do not want to observe my friends’ portfolios.

b) I would not like to observe my friends’ portfolios.

19) a) | think that my teacher will be subjective while assessing our portfolios.

b) | would think that my teacher will be subjective while assessing
our portfolios.

20) a) | do not want my friends to comment on my portfolio.

b) | would not like my friends to comment on my portfolio.

21) a) | want to continue preparing a portfolio next year.

b) | would like to prepare a portfolio next year. @ @

If you have an idea that you want to share about preparing a portfolio, you can write here.



STUDENT QUESTIONNAIRE IN ORDER

Items related to assessment

A: Formative assessment

1.

Smav sonucunda 6gretmenimin hatlarimi diizeltmem icin beni yonlendirmesini
istiyorum.

Yazili sinavlarda basart durumumu tam olarak gosterebildigimi diisiinmiiyorum.
Ingilizce dersinde bir dénem boyunca gosterdigim basarimin degerlendirilmesini

istiyorum.

B: Summative assessment

l.
2.

Ogretmenimin beni sadece yazili sinavlarla degerlendirmesini istiyorum.
Donem iginde yapilan smavlarin basarimi gostermemde yeterli oldugunu
diistiniiyorum.

Ogretmenimin bir sinavla hakkimda bir yargiya varacagina inantyorum.

Items related to test anxiety

l.
2.

Yazili sinav 6ncesinde ve yazili sinav esnasinda endigeleniyorum.

Portfolyo dosyasi hazirlarken sinav kaygisi yasamiyorum.

Items related to portfolio assessment

l.

S A e

Portfolyo dosyam1 degerlendirirken 6gretmenimin tarafsiz olacagina inaniyorum.
Portfolyo dosyasinin bize bir yarari oldugunu diigiinmiiyorum.

Portfolyo dosyasi hazirlayarak okul disinda da 6grenmeye devam ediyorum.
Portfolyo dosyas1 beni 6grenmeye tesvik ediyor.

Portfolyo dosyasi hazirlamak Ingilizce 6grenme istegimi kirtyor.

Gelecek yil portfolyo dosyasi hazirlamanin gereksiz oldugunu diisiiniiyorum.
Ogretmenimin portfolyo dosyalarimzi degerlendirirken tarafli davranacagini
diisiiniiyorum.

Portfolyo dosyasi hazirlamay1 gelecek yil da siirdiirmek istiyorum.

74



Items related to self-assessment

1.

Portfolyo dosyasi ile kendi ilerlememi gbzlemleyebilecegimi diisiiniiyorum.

Items related to peer-assessment

l.

Portfolyo dosyami arkadaslarimla paylasarak onlarin fikirlerinden yararlantyorum.
2. Arkadaslarimin portfolyo dosyalarina bakarak onlara yeni fikirler veriyorum.
3.
4

. Arkadaslarimin portfolyo dosyam hakkinda yorum yapmasini istemiyorum.

Arkadaglarimin portfolyo dosyasina bakmak istemiyorum.
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